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COURSE DESCRIPTION: A basic course designed to help students increase their effectiveness in public 

speaking and interpersonal communication through learning current theory and developing skills 

through actual classroom experiences.  A beginning course in principles of oral communication designed 

to develop confidence and precision through classroom speaking.  1   This was the first time the basic 

course was taught by a team of three instructors with a lecture of 96 students and labs of 32 students 

for application exercises and the actual speech presentation days.  The modeling exercise we prepared 

was presented to the entire 96 students in a lecture hall during their regular class period.  The students 

knew they would be presenting their speeches in the lab classes of only 32 students. 

EXECUTIVE SUMMARY:   

 Learning goals; The lesson focused on the goal of producing a group informative speech.  This 

included addressing small group communication issues such as leadership and leadership styles, 

interpersonal conflict resolution, decision-making, problem solving and critical thinking.  Skills to be 

measured revolved around researching, organizing, outlining and presenting an informative speech as a 

group.    

 Instructional design:  To assist the students in understanding the complexities of working 

together to achieve a final presentation, and working on the belief that presenting a model of the 

speech the students were assigned in the course and then using that model as the basis for a discussion 

of the components developed to create the presentation, students would have a better idea of what 

was needed to create their own presentations.  The overriding goal of the design of this lesson was to 

ultimately result in better student presentations. 

In order to meet the requirements of this assignment, we decided to explore a fairly recent addition to 

our downtown, the Wall Crawlers Climbing Gym.  Conveniently, the  youngest of the three instructors, 

had some experience in Rock Climbing and was able to convince the two older members of our team 

that it was a safe and fun activity that our students would never think we could actually accomplish.  We 

set up an evening on a Friday, which is half price night for women, and proceeded to get the instruction 

necessary to complete the activity.  While we were there, we used a digital camera to document our 
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successes as well as the discovery that one of the members of the team found out she was better suited 

to be a “belayer” and stay on the ground to make the climb safe for her colleagues.   We actually 

enjoyed the experience, so we already had one small success.  Of course, the researching, writing, 

outlining and development of our power point slides to enhance our actual presentation was not nearly 

as fun as the wall climbing.  We documented each of our meetings to work on the finished presentation 

keeping track of the hours, how we divided the duties and responsibilities between us as well as the 

amount of time spent practicing the speech to get it to meet the requirements of the assignment.   

 Major findings about student learning:  Actual student comments on the Modeling Day 

Worksheet indicated that the students were happy to have had the chance to see what the instructors 

were expecting of them and then to question us as to the details of what we had to do to develop our 

presentation.  They were also fairly candid about what we needed to improve.  The expectation of 

improving the grades for our students did not hold for this lesson study.  In the three semesters we have 

used this lesson, we have seen a significant grade improvement in only the first semester of using the 

new format for the course and therefore cannot make any solid claims as to our effect on the student 

learning process other than what the students themselves wrote in their reaction sheets after the 

presentation.  (508) 

 

Part II: The Lesson 

How to Teach the Lesson: 

 Our small group project is built around the concept that students frequently complain there is 

nothing to do around “here.” In our case, “here” is Whitewater – a city in southeastern Wisconsin with 

an approximate population of 10,000. Many of those represented in that population total are bored 

college students who traditionally flee on the weekends rather than stay and learn what entertainment 

options Whitewater has to offer. 

 Students are asked to complete the following steps, around which they will build a 16-18-minute 

presentation as part of a five to eight-member small group: 

 Explore the community 

 Develop an idea to fight boredom that costs less than $20 and take less than 4 hours 

 All group members must do this activity together — and document it with photos 

 Groups prepare a presentation for the class, complete with visuals 

In order to implement this lesson study, faculty need to form their own small group and find an 

activity to take part in together — and to document.  The goal of the faculty demonstration is to model 

an effective group presentation so that students can improve their own group presentation skills 

through example. The most common mistake in student group presentations is to organize the 



presentation as a series of three, four, or five individual presentations, rather than an interdependent 

speech where the group members actually present interactively. 

Through sharing preparation materials, such as outlines and note cards, as well as providing a 

debriefing session after the presentation, faculty allow students to have greater understanding and 

access to not only the project itself, but a greater “glimpse behind the scenes” so that students can gain 

greater awareness of how to approach not only the writing of the presentation, and preparation of 

support materials, but also the group communication and rehearsal involved as well.  

Timeframe.  We allotted a month for this project, from the time the concept of group 

communication was first introduced and students were placed in their groups until the time of 

presentations. Two weeks after the group communication lecture, we modeled our presentation for the 

class and held a debriefing session where they could ask questions and provide us with feedback on 

what they did and did not like.  

 Student Learning Goals. The goals of the lesson are as follows: 

 To improve the quality of group presentations, giving students the opportunity to better 

demonstrate their use of time-sharing, content organization, delivery skills, use of visual 

aids, and audience engagement. 

 To increase student confidence when speaking in front of others 

 To allow students to practice and strengthen group process skills such as decision-making, 

task allocation, conflict resolution, and leadership within the groups.  

 To strengthen student’s critical thinking and listening skills through practice in analyzing and 

evaluating the rhetorical presentations of others. 

Our learning goals were selected because these are core issues that speech communication instructors 

must address with their students. This lesson through our team-taught course allowed us the 

opportunity to provide a model for students to follow — something that had not been previously 

available to us as instructors of our individual, traditional speech sections. 

How the Lesson Study is Intended to Work 

This project allows students to not only be presenters, but to first be audience members in the role of 

critical evaluators. By allowing the students to provide legitimate, yet frank, feedback, they are able to 

determine for themselves what they perceive as effective versus not effective delivery styles. (We were 

told that at times we were too “cheesy” and that the distribution of speaking time was not as even as 

we had perceived it to be.) Most importantly, they are provided access to the “behind the scenes” 

preparation and are able to ask very specific questions in regard to “how did you do that?” 

 

 



 

PART III: THE STUDY 

 

Approach 

The purpose of this study was to assess the impact of the instructor modeling of the small group 

presentation assignment on students’ development in the areas of cognitive learning, affective learning, 

and public speaking competency related to the unit on small group communication.   

 

The data assessing the effectiveness of the modeling lesson was collected in a variety of ways including: 

1. a worksheet with open-ended questions about the usefulness of the lesson that students were asked 

to complete in their groups immediately after watching the small group presentation model, 2. videos of 

the student’s small group discussions as they completed the worksheets, and videos of the large group 

debriefings and question and answer sessions with the instructors that followed the small group 

discussions, 3. observers comments, 4. a quantitative survey that students completed after they had 

given their small group presentations that asked how the entire modeling process as well as the 

experience of the small group project as a whole impacted their cognitive, affect, and skill-based 

learning relevant to small group interaction,  and 5. comparisons of relevant group presentation grades.   

Findings 

The participants in this study consisted of students enrolled in the Introduction to Human 

Communication Course at a small mid-western university in Spring 2008 and Fall 2008.  Of the 167 

participants, 42 percent were male and 58 percent were female.  Twelve percent were freshman, 73 

percent were sophomores, 13 percent were juniors, and one percent were seniors.  Ninety-three 

percent were Caucasian, two percent were Asian, three percent were African American, and two 

percent marked “other.”  Ninety-six percent were in the age range of 18-21 and 4 percent were in the 

22-25 age bracket.   

 

Qualitative feedback about the effectiveness of the modeling lesson was gathered immediately 

following the model through an open-ended worksheet that the students completed in small 

groups.  The worksheets were created to encourage students in their groups to carefully analyze 

and reflect on the modeling lesson.  This data focused just on the modeling exercise itself.  The 

worksheets asked students to give their reactions to the modeling exercise, to reflect on how/if it 

helped them understand the assignment better, what changes they might make in the their 

planning, what questions they might still have, and what suggestions they would have for the 

group to improve the model in the future.  Additional qualitative feedback from the students was 

gathered through the video-taped comments and questions that students raised during the large 

group debriefing the instructors led after the groups worked on the worksheets. 

 



 

Data Analysis 

 Working together, the researchers first coded the worksheets and video transcripts to 

identify specific accounts.  Secondly, researchers conducted a thematic analysis of the accounts, 

categorizing accounts into groups by commonalities.  As we categorized accounts, we discussed 

characteristics of each category to mutually determine accuracy and fit.  Then the worksheets and 

transcripts were divided between researchers for final coding, and any questions that came up 

regarding what constituted an account and how to categorize accounts were mutually discussed.  

Five themes were developed: 1. The modeling exercise clarified students’ understanding of the 

faculty’s expectations for the assignment, 2. The modeling exercise provided concrete examples of 

how to complete various components of the assignment, 3. The modeling exercise helped reduce 

student’s communication apprehension, 4.The modeling exercise motivated students to prepare for 

their own small group presentations, and 5. The modeling exercise allowed students to practice 

their critical analysis skills. 
 

Theme 1:  Clarification of the Expectations for the Assignment 

The strongest theme that emerged from the data was that students felt the modeling exercise provided 

them with a better understanding of what was expected for the group speech.  Students consistently 

reported that the biggest advantage to the modeling lesson study was that it helped them fully 

understand the assignment.  For example, students stated:  

This model helped students clearly understand what they needed to do.  Gave us a clear 

understanding of what was expected. Gave us a better idea of what we needed to do. 

It helped in the understanding of the assignment because it gave us a visual of what the 

presentation is supposed to look like.  Good to see what they are looking for. 

  Nice to see what is expected of us. Visual learning is always a better method 

Students also mentioned that the model allowed them to seek greater clarification on the assignment by 

helping them think of questions that they might otherwise not have thought to ask and providing them 

with an easy opportunity to ask those questions.  For example, students stated:   

 

We could see the model and could ask questions, and thus, we could get a better understanding 

of how the group presentation works. 

It let all our ideas and questions come to mind.  It was helpful in letting us know what to ask. 

 

Theme 2:  Model provided concrete examples of how to complete various parts of the Small Group 

Presentation Assignment 



 

A second important theme stemmed from students comments that the modeling lesson study provided 

them with clear and concrete examples of how to complete various components of the small group 

presentation assignment.  They spoke of how it was helpful to see how to verbally cite sources in a 

speech, for example, or how to deliver a group presentation so that the speakers are integrated, rather 

than each speaker doing a separate five minute speech.  For example, students stated: 

 

Helpful in showing us how to integrate a speech rather than 5 separate speeches. 

Showed us how we can structure when everyone speaks and when they should speak.  It was 

helpful, beneficial, we now have a basic concept of how to split up roles and play ff each other.  

Changed my perceptions of what good delivery looked like.  

Helpful to see what the powerpoint should look like. 

Showed us how to cite our information during the speech. 

Good preview and recap.  Helped us see how a speech can last for 20 minutes without being 

boring or stretching for time.  Helped make it seem like a whole unit.  Showed us how to outline 

and structure the speech.  Know what kind of information to include.   

Helped us to see the transitions between speakers. 

 

Theme 3:  The modeling lesson decreased student communication apprehension relevant to the Small 

Group Presentation assignment. 

 

Students discussed how watching an example of the speech helped them feel more comfortable and 

less anxious about giving the small group presentation.  They commented that seeing the example made 

them realize that the speech was more casual than they had expected.  For example, students stated: 

 

It was very useful, and it made us all feel comfortable.  And seeing the instructors stumble over a 

few words made us less nervous because mistakes are inevitable.   

 It was casual, more relaxed than we expected. 

 Made me less anxious, we can do this, it’s informal. 

 



Theme 4: Watching the modeling lesson encouraged students to make changes in their group’s 

preparations for the small group presentations.   

 

 A fourth theme identified in the data was that watching the modeling exercise motivated students to 

work on their own small group presentations, and to make changes in their preparation to increase the 

likelihood that their presentations would be successful.  Students commented that as a result of 

watching the modeling lesson study they were going to: 

 

Start the speech! We need to get going on this.  More work than we thought. 

Practice and preparation, we need to make sure we meet time requirements 

Get the outline done, make sure it is well organized and set up. Make the presentation more 

sequential to improve organization. Keep it flowing. 

Keep powerpoints just simple, little info, mostly pictures. 

Choose one or two main ideas and focus in on that, provide more in depth information.  Make 

sure we recap/preview/ have good transitions. 

Practice and practice so that we have everyone speak the same amount. 

Make sure that when we practice we move around the room! 

 

Theme 5: Students were able to critically analyze a sample presentation, correctly identifying strengths 

and weakness.  

 

Another popular theme consisted of student comments on how to improve the sample group 

presentation.  Students made suggestions about how to strengthen the delivery of the model 

presentation, as well as how to improve the content of the model group presentation.  These comments 

demonstrated the students’ ability to critically assess the effectiveness of small group presentations, 

and also provided an opportunity for them to reflect on how to not make similar errors in their own 

presentations.  For example, students commented: 

 

Careful of one person talking too much— one presenter talked more than the other two.  This 

was a problem, seemed badly balanced.   



Following the time limit is really important. They went a little over on time and they are going to 

be grading us on time so it was ironic.   

 

Corny, repetitive, felt a bit like we were being talked town to.  Sounded too scripted and was a 

little bit boring.  Gotta keep it natural. 

Move around more.  One speaker had lots of gestures, but still, need to move.  Be animated, that 

will make it more interesting to listen to. 

Make sure all terms are defined in speech to avoid confusion. 

Provide more examples, detail, more photos and videos of the experience would help keep the 

presentation more interesting.   

  Rather than just showing photos of the equipment and stuff, bringing in visual aids in person like 

 the ropes or helmets would be better.   

 

In addition to comments about the content and delivery of the model, students also made suggestions 

about how to improve the process of conducting the modeling lesson study. 

 

You should tell us more about what to attend to prior to showing us the model (give us the rubric 

and tell us to use it to assess you or something).   

Show more of the process stuff—how you brought your ideas together. I would have liked to see 

you put the process part on tape and put them on D2L so we can review not only the speech but 

also the preliminary work of you guys brainstorming and outlining and practicing and stuff.  

You should show the model sooner.  We basically lost a week due to not really knowing what we 

could /could not do until we saw the sample. 

We would like to see your notecards. 

If you expect 5 people to do everything together, then you should give more class time to work 

together in class and at computer labs.   

 

In addition to the qualitative data collection, the current study also asked students to complete a 

quantitative survey at the end of the small group unit.  The survey was designed to assess which aspects 

of the modeling lesson played the largest role in the cognitive, affective, and skill acquisition of the 

students in relation to the small group communication unit.  The survey asked students to reflect on all 



the elements that were part of the group modeling lesson including the model presentation itself (the 

speech itself as well as the associated support materials such as copies of the presentation’s 

powerpoint, and copies of the speaking outline), the large group debriefing, the small group worksheet, 

the fact that the class was team-taught, the lectures on small group interaction and presentations, and 

the readings from the text on small group interaction and group presentations.  Findings from the 

quantitative survey demonstrate that of all the different components of the speech modeling lesson, 

students felt that the actual model of a group presentation played the largest role in helping them 

cognitively understand information related to group process variables and presenting information as a 

group.  Additionally, the model was also the portion of the lesson that they liked the best (affective 

learning), and the portion of the lesson that they felt had the most impact on improving their actual 

group presentation skills.   

 

The first research question addressed with the quantitative survey was:  “How are the various 

components of the modeling lesson related to students’ perceptions of their affective learning in the 

small group communication unit?”  To answer this question, two-tailed one sample t-tests were 

conducted examining whether or not means on student perceptions of their affective learning for each 

element of the modeling lesson study varied significantly in either a positive or negative direction from 3 

(neutral).  Results are summarized in Table 1.  Essentially, all the components of the modeling lesson  

except the textbook readings had mean affective learning scores that were significantly higher than 

neutral, so these components were all seen by students as having a positive impact on their affective 

learning.  However, the model presentation and the fact that the course was team taught has the 

greatest positive effect on affective learning (i.e. were the most well-liked components of the modeling 

lesson study), while the lectures, small group discussions, and large group debriefing were more 

moderately associated with affective learning.  

 

Table 1: One-Sample Test for Affective Learning 

  

 

Mean 

 

Std. 

Deviation  

 

 

t 

 

 

df 

 

Sig. (2-

tailed) 

 

Mean 

Difference 

 

Effect 

Size 

Model 

Presentation 

4.35 .55 12.26 164 .000 1.34 1.00 

Large Group 

Debriefing 

3.93 .80 11.50 164 .000 .94 .94 

Small Group 3.42 .90 9.22 164 .007 .43 .75 



Worksheet 

Textbook Readings 3.06 1.20 6.09 163 .179 .05 .50 

Team Teaching the 

Course 

4.12 .78 17.87 164 .000 1.13 1.45 

Lectures on Small 

Group 

3.84 .86 14.09 164 .000 .85 .92 

 

 

 The second research question addressed with the quantitative survey was:  “How are the various 

components of the modeling lesson related to students’ perceptions of their cognitive learning in the 

small group communication unit?”  To answer this question, two-tailed one sample t-tests were also 

conducted examining whether or not means on student perceptions of their affective learning for each 

element of the modeling lesson varied significantly in either a positive or negative direction from 3 

(neutral).   

Results are summarized in Table 2.  Essentially, results demonstrated that all the elements of the 

modeling lesson  were perceived by students to have a positive impact on their cognitive learning (i.e. 

understanding of the material/content of the unit).  However, some techniques were perceived as 

having a greater positive effect on student retention and comprehension of material than others.  For 

example, while the textbook readings were perceived as having only a small effect on cognitive learning, 

the modeling of the presentation, the fact that the class was team taught, and the lectures related to 

small group interaction were seen as having a large impact on students’ cognitive learning.  

 

 

 

Table 2: One-Sample Test for Cognitive Learning 

  

 

 

 

Mean 

 

 

 

Std. 

Deviation 

 

 

 

 

t 

 

 

 

 

df 

 

 

 

Sig. (2-

tailed) 

 

 

 

Mean 

Difference 

 

 

 

Effect 

Size 

Model Presentation 4.27 .57 18.44 166 .000 1.26 1.50 



Large Group Debriefing 3.89 .79 11.35 165 .000 .88 .94 

Small Group 

Worksheet 

3.35 1.10 10.75 166 .000 .35 .87 

Textbook Readings 3.32 1.12 2.77 154 .005 .33 .24 

Team Teaching the 

Course 

4.07 .74 14.67 166 .000 1.08 1.19 

Lectures on Small 

Group 

3.67 .77 14.20 166 .000 .67 1.15 

  

The third research question addressed with the quantitative survey was:  “How are the various 

components of the modeling lesson related to students’ perceptions of their skill acquisition in the small 

group communication unit?”  To answer this question, two-tailed one sample t-tests were conducted 

examining whether or not means on student perceptions of their skill acquisition related to each 

element of the modeling lesson varied significantly in either a positive or negative direction from 3 

(neutral).   

Results are summarized in Table 3.  Essentially, results demonstrated that all the elements of the 

modeling lesson except for the textbook readings were perceived by students to have a positive impact 

on their skill acquisition (i.e. ability to effectively present a small group speech).  However, some 

techniques were perceived as having a greater positive effect on skill acquisition than others.  For 

example, while the small group worksheet and the lectures were seen to have a small or moderate 

effect on skill acquisition, the modeling of the presentation and the fact that the class was team taught, 

were seen as having a large impact on students’ cognitive learning.  

 

Table 3: One-Sample Test for Skill-Acquisition 

 

  

Sample 

Mean 

 

Std. 

Deviation 

 

 

t 

 

 

df 

 

Sig. (2-

tailed) 

 

Mean 

Difference 

 

Effect 

Size 

Model Presentation 4.13 .83 13.15 150 .000 1.13 1.10 

Large Group 

Debriefing 

3.80 .73 12.00 150 .000 .80 .97 



Small Group 

Worksheet 

3.46 1.03 5.14 166 .000 .45 .41 

Textbook Readings 3.14 .84 12.34 166 .101 .14 1.02 

Team Teaching the 

Course 

4.07 .86 13.31 150 .000 1.06 1.08 

Lectures on Small 

Group 

3.81 .82 9.84 164 .000 .82 .80 

 

A final measure of the effectiveness of the modeling lesson was a comparison of group presentation 

grades for the team taught classes where the group speech was modeled, with sections of the same 

course taught by the same instructors, but where the group speech was not modeled.  The average 

small group presentation grades in the team taught class with the modeling lesson were higher than the 

average presentation grades for the sections of the course that did not participate in the modeling 

lesson study.  Across the spring and fall sections of the team taught course, the average group 

presentation grade for was 82.15%.  In comparison, the two semester average group presentation grade 

for Instructor 1 in the sections that did not receive the modeling lesson was 79.4, the average group 

presentation grade for Instructor 2 in the sections that did not receive the modeling lesson was 77.4, 

and the average group presentation grade for Instructor 3 in the sections that did not receive the 

modeling lesson  was 76.31%. 

 

DISCUSSION 

Results demonstrate that the modeling lesson achieved its goals.  The first goal of the lesson was to 

improve the quality of group presentations, giving students the opportunity to better demonstrate their 

use of time-sharing, content organization, delivery skills, use of visual aids, and audience engagement.  

The fact that grades were higher in the sections with the modeling lesson is one strong indicator that 

the quality of the group presentations was improved by the modeling lesson.  Additionally, the 

qualitative comments of the students indicated that they felt the modeling lesson improved their 

understanding of the project and their ability to carry out the assignment well.  Finally, the fact that 

students perceived that their small group presentation skills improved as a result of the various 

components of the lesson demonstrates that the study met this goal.   

A second goal of the study was to reduce students’ communication apprehension.  The qualitative 

comments from students indicated that one of the benefits of the modeling lesson  was that it made 

them feel more comfortable and confident about the presentation and reduced their anxiety.   

A third goal of the modeling assignment was to strengthen student’s critical thinking and listening skills 

through practice in analyzing and evaluating the rhetorical presentations of others.  The modeling lesson  



accomplished this goal.  Themes from the qualitative study demonstrate that students were able to 

analysis and critique the work of the instructors and apply that analysis to improve their own group 

presentations.   

Additional benefits of the lesson were that: 1. Students seemed to really understand the assignment and 

felt that they knew what was expected of them.  This clarity allowed them to put together stronger 

presentations and to feel more confident presenting since they knew they were on the right track, 2. As 

demonstrated in the quantitative study, students reported an affinity for the modeling lesson.  They 

liked the lesson and also reported feeling more positively about having to do a group presentation and 

having to work in groups.  Students often report group hate and do not enjoy working on group projects 

in class, so this affinity was a nice bonus outcome of the modeling lesson.   

 

 

 


