
Part I: Basic Information 

Lesson Topic: Doing Phenomenology 

Field: Philosophy 

Authors: Ken Maly, Eric Kraemer, Sheri Ross 

Lesson Site: University of Wisconsin-La Crosse, La Crosse, Wisconsin 

Course Name Introduction to Philosophy 

Course Description: This is the first course many students will have had in philosophy. 

It introduces students to the big questions: Does God exist? What is the ultimate nature of 

the universe? What is the nature of personal identity? What is knowledge? What is the 

good life?  It also introduces students to a variety of methods for doing philosophy, 

including Socratic Dialectic, Rational Argumentation, and Phenomenology. This course 

has 95 students; it meets Tuesdays and Thursdays for 85 minutes. In a “smart” equipped 

lecture hall.  This lesson fit after our discussion of the existence of God and Buddhist 

approaches to the ultimate nature of reality, and before our examination of Descartes 

radical method of doubt of the contents of the mind.  

 

Part Two: The Lesson 

 

I. Objective:  Introduce Phenomenology as a Philosophical Method 

II. Student Learning Outcomes 

a) students will have noticed the perspectival nature of attention/perception 

b) students will become aware of how language and words bring something to 

the perception and how lived experience is historical and part of what we 

bring to perception. 

c) students will note how structured absence makes us aware of the objects as 

perceived and aware of meaningful engagement in the world. 

 

III. Begin with music selection & Introductions (10 minutes) 

a) Setting the scene: there will be a yellow chair with a statue in the middle of 

the room. It will be turned slightly so that not everyone has a direct view of its 

contents.   

b) On board: Motto for Doing Phenomenology : Attend, Observe, Interpret. 

c) Distribute blank pieces of paper and writing instruments for those in need. 

 

IV  Exercise One (10 minutes) 

a) Students will be asked to observe the chair, then to recognize what they are 

conscious of… They will be directed to recognize the “consciousness of” as a 

structuring feature of consciousness. 

 

IV. Exercise Two (20-25 minutes) 

a) students will be asked to draw a the chair as it appears to them, then upside 

down, then keeping their eyes on the chair and not looking at the paper.  

b) Reflection: students will be asked to if this exercise caused them to notice 

anything more about the chair or about the chair-as-perceived or about the act 

of perceiving itself. Examples: The teacher who told the students to go to their 

backyard to get grass clippings, could not hear the student who was worried 



about getting leaves because he lived in an apartment, because her mind-set 

was such that she presupposed all her students live in houses. 

c) Students will be directed to be aware of the meaning-giving activity that takes 

place within the realm of perception itself, already and before any cognitive or 

reflective consciousness is involved. 

d) The Aiden Wears Panties Story. 

 

V. Exercise Three (15 minutes) 

a) Students will be directed to draw the chair with their eyes closed. The lights 

will be turned off, and the statue will be taken off the chair while the lights are 

off. 

b) Students will be asked to draw the chair again with the lights on, and without 

the statue. 

c) During this last phase students become aware that the statue was part of their 

engagement with the world. 

d) Structured Absences in Art—the movie Crumb. 

 

VI. Conclusion: (10 minutes) 

a) draw picture of the mind on the white board to illustrate how some theorists 

have thought about the role of observation, language and society in 

perception. 

 

 

 

Part III: The Study 

 

Introduction: This methodology as part of Continental Philosophy can be quite 

intimidating because the language can seem so foreign. That is, although the 

methodology itself is quite engaging, getting students to discuss it with the precision 

necessary to reflect accurately the method is a challenge. Another challenge is to avoid 

conflating quite different theorists. 

 

Approach: We decided to make this primarily an experiential exercise and to place much 

less emphasis on the vocabulary and on the differences among theorists. 

 

Criteria for observation: 

1. Are the students participating in the exercises? 

2. Are the students able to recognize the role that language plays in observation? 

3. Are the students able to recognize that the absence of objects makes us aware 

of their former presence and of how the thing is part of the totality of 

meanings, i.e. in the absence is revealed the presence and the thing as tool, i.e. 

as being-engaged in the world? 

4. Are they willing to entertain how the mind interacts with the world through 

art? 

 

 



Findings: 
1. The students all participated with great enthusiasm in the project, although the 

absolute focus drifted a bit around the 40 minute mark of the class. 

2. The students were able to see some of the roles that language played by means of 

examples. We could have gathered more evidence by trying to get the students to 

come up with their own examples. 

3. The students were less successful at this task.  The lesson should be revised so that 

the interconnections between objects-in-the-world and our engagement with objects-

in-the-world becomes clearer. 

4. This was goal was too ambitious for the class. 

 

Conclusion: 
We found a great benefit to the discussing the lesson and revising it. The students were 

very able to grasp the perspectival nature of attention. More examples would have helped 

the students understand that lived experience is historical and part of what we bring to 

perception, and that language and words bring something to the perception. It is not clear 

exactly how this exercise could be modified in our to show the social constructed-ness of 

parts of our experience and the concepts we use to describe our experience. The final 

section of the class, where the students had to draw what they took to be the relation 

between their “mind” and the “object perceived” helped students understand a key sub-

discipline of philosophy, i.e., philosophy of mind. The last observation we had was that it 

is difficult to quantify for the purposes of rigorous study the understanding of this feature 

of philosophy.  

 


