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 Adolescent Literacy Methods is a course which includes historical perspectives, 

basic instructional techniques, approaches to problems in one’s own instructional area, 

roles in and designs for a total school program, what research and authorities suggest, and 

consideration of contemporary issues and concerns regarding literacy.   

 It is the first literacy course that secondary education majors take.  They usually 

are starting their junior year when they take this course.  Class size ranges from 15-30 

students. 

Literacy and Language in the Content Areas is a course designed to provide 

practical guidelines for those who are or will be elementary, middle school, or secondary 

content area teachers to assist them in using reading, writing, speaking and listening as 

complementary learning processes for the content area.  Students of this course bring 

their expertise of the subject to be taught (such as English, social studies, science, 

mathematics, music, art, etc.), and the course assists students in dealing with the language 

component of the content area.  Students will be given experience in producing study, 

pattern and concept guides, techniques for effectively presenting vocabulary, and using 

reading, writing, speaking and listening to facilitate learning in content areas. 

PK-6 and 1-8 education majors are required to take a second literacy course.  

They may choose between this course and one other.   Secondary education majors are 

required to take this course.  Students are usually juniors or seniors when they take this 

course.  Class size ranges from 20-35.  

  

Executive Summary:   250-450 words 

 

The goal of this project was to develop and refine a lesson that would provide a 

clear and consistent vision for student-involved classroom assessment.  In the developed 
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lesson for Adolescent Literacy Methods and Literacy and Language in the Content Areas, 

undergraduate students explored their beliefs about assessment and participated in 

specific class activities to generate new learning.  Learning goals for the students were:   

1) to gain background knowledge of best practices in assessment;  

2) to be able to self-assess an assignment using a rubric;   

3) to learn how to write I can statements; 

4) to apply demonstrated strategies in their teaching units; 

     5) to appreciate the value of student-involved assessment. 

            Students viewed a DVD regarding assessment myths and a new vision for 

assessment and participated in several specific student-involved classroom assessment 

strategies.  These strategies included 1)  Two-Minute Write; 2)  Pair/Share;  3) 3 Column 

Notes;  4)  Key Learnings; and 6)  I Can Statements . . . 

  After self-assessing an assignment, students wrote “I can statements. . .” or 

learning targets for improving their own performance.  Students later reflected upon their 

learning and how they might implement student-involved assessment strategies in their 

future classrooms. 

 

 

PART II:  THE LESSON 

 

How to Teach the Lesson: 

 

This particular lesson was three hours and fell under the larger topics of 

assessment and student involvement.  The first time it was taught, it involved two 1 and 

½ hour sessions.  It was replicated in a course that met for a three hour time period and 

was therefore presented the second time in one session.   

 
Before the Lesson.  At the beginning of the course, information was collected on what 

students hoped to learn in the course.   Students were also told about the study and asked 

to sign consent forms.  Just before the lesson, students were asked to read the following 

articles. 

 

Black, P. & William, D. (1998).  Inside the black box:  Raising standards through 

classroom assessment.  Phi Delta Kappan, 80(2): 139-148. 

Olson, L., (2005).  Classroom assessments stir growing global interest.  Education 

Week, October 5. 

Stiggins, R. (200).  New assessment beliefs for a new school mission.  Phi Delta 

Kappan, 86(1): 22-27. 

 

 

Replicated Lesson   

 

8:30-9:00 

 Welcome and introductions 

 “Take out a piece of paper for writing.  Go back in your mind to your 

middle school/high school days. Recall a negative assessment experience 



that you had as a student. Using the two-minute write strategy, write for 

two-minutes about this experience.” 

 “Now, go back in your mind again to your middle school/high school 

days.  Recall a very positive assessment experience that you had as a 

student. Again, let’s use the two-minute write strategy this time for a 

positive assessment experience.”  

 “Turn to the person next to you, and using the pair/share strategy, take 

turns sharing your worst and your best assessment experiences as middle 

and high school students.” 

 Volunteers will tell either what they said or what they heard 

someone say.  Chart paper will be used to record information. 

 “Now that we have activated our prior knowledge, we will meet Dr. Rick 

Stiggins, one of the foremost assessment experts in the field of 

assessment. He works at the Assessment Training Institute in Portland, 

Oregon, and he will provide us with some background knowledge on the 

history of assessment in the United States and some current issues around 

assessment, especially with the current legislation of No Child Left 

Behind.” 

 “The DVD is about 20 minutes long. We will stop and do some 

processing after the first part.  First, let’s meet Dr. Stiggins and hear what 

he has to say about standardized testing in the United States.  Please take 

notes on the 3-column note organizer. The first column is for facts, the 

next for your response to the facts, and the third column is for other 

thoughts.” 

 

8:55-9:20  

 Students view DVD.  “New Mission, New Beliefs:  Assessment FOR 

Learning,” Part 1, Stiggins, R.  Portland, Oregon:  Assessment Training 

Institute.                                                        

 

9:20-10:00 

 Give students 2 yellow sticky dots.  “Take a few minutes to reflect upon 

what you have just learned. Place the dots alongside the 2 most significant 

new learning on your 3-column note organizer.” 

 Large group sharing of the two most significant learnings. A 

volunteer at the board will write them down. 

 Review what is collected from the whole class. 

 Add new insights 

 Overall discussion on what was learned. 

 After break, part 2, “Next Steps: A New Vision and Mission of 

Assessment” 

 

10:00-10:15 BREAK 

 

 

 



10:15-10:25 

 Welcome back after break.   “Write on a piece of paper for a few minutes 

on personal reflections from the first part of today’s lesson.” 

 Large group sharing and discussion. 

 

10:25-10:50 

 Continue with Part 2 of DVD with students taking 3-column notes. 

 

10:50-11:30  

 “Take a few minutes to reflect upon what you have just learned.  You have 

two green sticky dots.  Place them by the most significant new learnings 

on your 3-column note organizer.” 

 Large group shariang of the two most significant learnings. A 

volunteer at the board will write them down. 

 Review what is collected from the whole class. 

 Add new insights 

 Pass out sticky notes to students. Students will review the characteristics 

of an outstanding reflection and using the rubric will self-assess their 

reflection assignment to date. From their self-assessment, they will write 

an I Can. . . or goal statement for their learning using the following 

frame: I can _________________so that___________________________.   

 Students will put their "I can" statements on the board for the large  

  group to see.   

 Large group feedback and observations. 

 Students will assess the lesson. 

 

Post Lesson:    For homework, students will reflect upon how they could use “I can” 

statements with their students to enhance student learning.  

 

Differences between this lesson and lesson as originally planned. 

 

1) It was replicated in Reading 440, Literacy and Language in the Content Areas, 

instead of Reading 435, Adolescent Literacy Methods. 

2) It was replicated in a class of 26 students, instead of 9 students. 

3) Dr. Melissa Stinnett taught the lesson instead of Dr. Joan Steiner.   

4) Minor stylistic changes naturally took place during the replication due to the 

different instructor and the change in class size. 

5) Instead of being completed in two sessions of 1 ½ hours each, the entire lesson 

was done in one three hour class session.  

6) The second instructor monitored time more carefully so that all steps of the lesson 

were completed.    

      7)  The assignment that students were asked to self-assess and write I can statements 

on was a reflection paper rather than a learning log. 

      8)  Steiner and Lambert were observers rather than Stinnett and Lambert. 

      9) A different angle was used for video taping.   

 



Student Learning Goals: 

 

1) Students will gain background knowledge of best practices in        

 assessment.  

2) Students will be able to self-assess an assignment using a rubric.  

 3) Students will learn how to write I can statements.  

 4) Students will apply demonstrated strategies in their teaching units. 

  5) Students will appreciate the value of student-involved assessment. 

 

Rationale: 

 

 1) In precourse assessment, student prior knowledge and perception of  

  future needs in the area of assessment was almost completely lacking.  

  Students indicated that assessment was only dealt with in one other  

  previous methods course. 

           2) Undergraduate teacher education students lack an understanding of   

assessment, especially new vision and mission of assessment as defined by 

current research.  

 3) Research clearly supports student-involved classroom assessment   

  practices to improve student motivation and student learning. 

 

 

 

PART III:  THE STUDY 

 

Approach: 

 

 Our data collection involved three forms of evidence: 

1.  Student, observer and instructor evaluation of the lesson.  This was done for both 

the original and replicated lesson.  The evaluation form is contained in the 

Appendix. 

2.   Observations of students. Two members of the lesson study team recorded 

detailed field notes during the lesson.   This observational record allowed us to 

examine many different features of the lesson such as how students were engaged 

in the lesson, how they participated, and the depth of their thinking.  The 

observation form is in the Appendix. 

3.  Written work included  1) student key learnings; 2) student “I Can Statements;” 

and 3) assignment reflections.   

 

  

Findings: 

 
Evaluation Data  

 

 This consisted of student, observer and instructor evaluations of the original and 

replicated lesson.  Higher values are more positive in all cases except those marked with 



a * indicating that a lower value is more positive.  Rating scale descriptors:  4---highly; 3-

--moderately; 2---seldom; 1---not at all. 

 

                                    Student Evaluations   

 1
st
 Lesson N=9 2

nd
 Lesson  N=27 

  Session 1   Session 2 Session 1 Session 2 

Cohesive 

lesson 

3.6 3.4 3.5 3.4 

Big picture 3.6 3.5 3.6 3.5 

Logical 

transitions 

3.6 3.5 3.5 3.5 

Students 

engaged 

3.6 3.6 3.5 3.3 

Groups  on 

task 

3.8 3.8 3.3 3.3 

Beneficial 

use of class 

time 

3.6 3.4 3.1 3.1 

Modeled 

strategies 

3.3 3.5 2.6 2.6 

Distractions* 2.5 1.6 1.4 1.3 

Confused* 1.6 1.3 1.5 1.5 

Frustrated* 1.8 1.4 1.5 1.5 

 

 

                                Observer Evaluations   

 1
st
 Lesson n=2 2

nd
 Lesson  n=2 

  Session 1   Session 2 Session 1 Session 2 

Cohesive 

lesson 

 4.0  4.0  4.0  3.5 

Big picture  3.5  4.0  4.0  3.5 

Logical 

transitions 

 4.0  4.0  4.0  3.0 

Students 

engaged 

 4.0  4.0  4.0  4.0 

Groups on 

task 

 4.0  4.0  4.0  3.5 

Beneficial 

use of class 

time 

 4.0  3.5  4.0  3.5 

Modeled 

strategies 

 4.0  3.5  4.0  3.5 

Distractions*  1.0  1.0  1.0  1.0 

Confused*  1.0  1.0  1.0  2.5 

Frustrated*  1.0  1.0  1.0  2.5 

  



                                       Instructor Evaluations   

 1
st
 Lesson n=1 2

nd
 Lesson n=1 

  Session 1   Session 2 Session 1 Session 2 

Cohesive 

lesson 

4.0 4.0  Not done Not done  

Big picture 4.0 4.0    

Logical 

transitions 

4.0 4.0     

Students 

engaged 

4.0 4.0     

Groups on 

task 

4.0 4.0     

Beneficial 

use of class 

time 

4.0 4.0     

Modeled 

strategies 

4.0 4.0    

Distractions* 1.0 1.0     

Confused* 1.0 1.0     

Frustrated* 1.0 1.0     

 

 

Observation Data 

 

Both of the other two lesson study participants observed each lesson.    

 

                Observation Data 

 1
st
 Lesson 2

nd
 Lesson 

# of students         9    26 

# of positive 

comments 

   25                        24 

# of negative 

comments 

   29   15 

# of students 

participating 

    9   13 

% of 

comments 

displaying 

application 

  26%   51% 

 

 

Student Work Data   

 

Student work was collected regarding the significant learnings they recorded and 

the specific comments shared in class.  The following is just an example of a few.   

 



                                           Examples of Student Key Learnings 

Facts Responses Other 

Billions of dollars into one 

time tests. 

 

Students are instructional 

decision makers. 

 

No research to support 

NCLB. 

 

Real decisions are made every 

3-4 minutes. 

 

 

Do we as adults forget what 

school was like for us? 

 

How can anyone who is really 

anxious perform well on 

tests? 

 

 

Need to know assessment and 

when to give it–professional 

responsibility. 

 

People who are now making 

decisions about education 

were once going through 

schools when the emphasis 

was on rank. 

 

Students don’t understand 

what the tests mean. 

 

 

    Quantity & Depth of Student Key Learnings 

 1
st
 Lesson 2

nd
 Lesson 

Facts      10    61 

Responses      10    56 

Other        8    17 

% showing 

application 

    32%    20% 

# of students       9      27 

Responses per   

student 

   3.1    5.3 

 

The following are examples of “I Can Statements” or Learning Targets that students 

wrote. 

 I can write more notes in class and record discussions better so I can reflect more 

appropriately later. 

 I can be more reflective on class discussions so that I can make more connections 

between classroom and textbook. 

 I can reflect more on chapters so that I have more evidence of learning from the 

book and not just from class discussions. 

 I can work on including more personal voice in my writing  

 

These statements are examples from students learning log reflections. 

 I hadn’t really thought of the fact that schools have used assessment to rank order 

students historically.    

 One thing that really stood out was the fact that there is little or no research that 

shows that standardized tests have improved student education.   

 How can students be expected to do well if they go into the test thinking that they 

have no chance of doing well?  



Discussion:   

 

Evaluation Data   

 

In general there was more variability in student responses than in instructor or 

observer responses.  That can be attributed to there being many more students (9 and 26) 

than observers (2) and instructors (1).  The instructors obviously rated the lesson high 

because they had planned and implemented the lesson in what they thought was the best 

way possible.  The observers tended to agree, with there being only some minor 

variability.  Students, in general, rated the lesson components positively with scores for 

the first lesson ranging from a high of 3.8 for “groups on task” to a low of 3.3 for “the 

modeling of strategies.”  In the second lesson, there was a high of 3.6 for students seeing 

the “big picture” and a low of 2.6 for “the modeling of strategies.”  The modeling of 

strategies was the lesson element evaluated lowest by students in both lessons.   Further 

investigation needs to be done to see if students just do not like having strategies 

specifically implemented in their college classrooms that they perhaps view as being 

appropriate only for elementary or secondary classrooms or if they really are not seeing 

specifically how the strategies are being modeled within the lesson.  Perhaps the 

modeling of the strategies needs to be pointed out much more explicitly to the students.  

Within both lessons, there were no major differences between the way the first and 

second sessions were evaluated.  This was expected.  We only evaluated them separately 

because the original lesson was done over a two day time period and the two sessions 

evaluated separately.    

When comparing the replicated lesson to the original lesson, there are some 

differences.  Students rated “groups staying on task” 3.8 in the original lesson, but only 

3.3 in the replicated lesson.  “Beneficial use of class time” was rated an average of 3.5 in 

the original lesson, but only 3.1 in the replicated lesson.  We feel this is not attributable to 

the lesson or instructor, per say, but to the size of the class.  It is much easier for an 

instructor to keep 9 students on task than it is to manage to keep 26 students in small 

groups on task.  Students in the smaller class were perhaps less critical of the way class 

time was used because they were able to participate more and felt more engaged. 

We were pleased to see that students in the replicated lesson rated the distractions 

of video taping and observers to be much less 1.4 and 1.3 than in the original lesson 

where it was 2.5 and 1.6.  We felt we had learned a lot about how to video tape a class 

and did a much better job in a much less distracting manner than the first time we had 

attempted the task. 

 If we were to gather evaluation data again for this lesson, we would stream-line 

the evaluation sheet and not have students evaluate each little aspect of the lesson.  We 

also would combine sessions 1 and 2.  We would also ask students, observers and 

instructors to evaluate the specific learning objectives identified for the lesson.  We did 

not do this in the replicated lesson, because we wanted to keep our evaluation measures 

the same for both lessons. 

  

 

 

 



Observation Data  

 

This was the most interesting information to collect and analyze. In the original 

lesson, the nine students made fairly equal numbers of positive vs. negative comments 

regarding assessment and all nine of the students participated.  Total comments were 53 

and each student was able to participate several times.   In the replicated lesson with 26 

students, 39 total comments were made.  More positive comments than negative were 

made regarding assessment, but only 13 of the 26 students participated.   This can be 

attributed to the differences in class size.  In the larger class, it was much easier for many 

of the students to just sit back and listen to their classmates and not feel compelled to 

participate.   In the original lesson, 26% of the comments showed depth or application, 

while in the replicated lesson, 51% of the comments were rated by the observers as 

showing depth or application.  It is felt that this percentage is higher in the second lesson 

because the same students in the larger class of 26 were providing the comments and 

perhaps those that volunteered from the larger group were those that had a deeper 

understanding of the material or a specific application of the concept to share.  

 

 Student Work Data 

 

 It was interesting, in that in both lessons, students were asked to identify only 

two of their more significant key learnings.  When they were asked to share them with 

the class, many more than 2 comments per student were shared.  This was even more 

apparent in the larger class where there were 5.3 comments shared per student.  This 

apparently was a very effective way to get class participation.  Many of the comments 

were related to what other students had said and resulted in an effective class discussion. 

 

  Recommended Further Lesson Revisions 

 

It is recommended that the articles given to the students for background reading, 

be specifically discussed in class and that the modeling of strategies be pointed out more 

explicitly to students.  We would also use class size as a major factor when considering 

exactly how to implement the class instructional activities.   Our next step would be to 

document how students use the demonstrated assessment strategies in their teaching 

units.  Related research might involve investigating other ways for students to reflect on 

what was learned to deepen and broaden their understanding of their own learning.   
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APPENDIX 

 

I.  Instructional Materials 

 

1) DVD- “New Mission, New Beliefs:  Assessment FOR Learning,” Stiggins, R.  

Portland, Oregon: Assessment Training Institute.   

                                                      

2) Required Readings - 3 Articles 

 

Black, P. &  William, D. (1998).  Inside the black box: Raising standards through 

classroom assessment.  Phi Delta Kappan, 80(2): 139-148. 

Olson, L. (2005).  Classroom assessments stir growing global interest.  Education 

Week, October 5. 

Stiggins, R., 2004.  New assessment beliefs for a new school mission.  Phi Delta 

Kappan, 86(1): 22-27. 

 

3) Class Handouts   

 

  3 column notes part 1.doc 

  3 column notes part 2.doc 

  Rubric for learning log.doc 

 

4)  Miscellaneous 

 

  Sticky dots 

  lesson strategies.doc 

  

II.  Materials to Study Lesson 

 

1) Evaluation Forms 

 

  observer & participant eval-session 1.doc 

  observer & participant eval-session 2.doc 

 

2) Observation Forms 

 

  positive-negative comments.doc 

  

III.  Other  

1) informational/permission letter.doc 

            2) presentations.doc 

 


