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Course Description: First Semester Spanish is a course designed and taught for students with no previous 
knowledge of Spanish. The course seeks to have students develop a novice level proficiency, according to the 
guidelines developed by the American Council on the Teaching of Foreign Languages, in listening, speaking, 
reading and writing in Spanish. Developing an awareness of differences between the grammar and syntax of 
English and Spanish and sensitivity to Hispanic cultures and citizens in comparison with their own culture are 
also major goals of the course. 
 
There are several sections of the course taught every semester. Most sections are taught by Teaching Assistants 
pursuing a Master of Arts in Foreign Language and Literature in Spanish. Some sections are taught by 
Lecturers. The College of Letters and Science and other schools at UW-Milwaukee have a foreign language 
requirement. Most of the students who enroll in this course do so to satisfy that requirement and they are at 
different points in their academic career, freshman to senior.  
 
Enrollment in theses course stabilizes around 20 students per section by the third week of the semester, but the 
section where we taught the lesson had a low enrollment of 12 students, and on the day of the lesson, 8 
students came to class. It is a night class and most students hold jobs. When we taught the class the first time 
around, it was an early morning class, also with low enrollment. 
 
The lesson was taught in the 14th week of the semester. The first time around, the topic was placed earlier in 
the semester, but the position in the syllabus was changed with the new edition of the textbook that we use. 
Spanish at UW-Milwaukee follows a communicative approach so students are used to speaking with each 
other in Spanish in pairs and small groups and to having the class conducted entirely in Spanish. Therefore, 
the classroom atmosphere on the day of the lesson was relaxed and most students interacted comfortably with 
each other. The activities prepared for this class were similar to activities done regularly. 
 
The topic of the lesson is covered directly in two 50-minute class periods and it is fundamental to basic 
communication in Spanish. The lesson covered the first 50-minute period dedicated to direct and indirect 
object pronouns 

 

Executive Summary: The lesson topic was one introduced always in first semester Spanish courses. The 
pronominal paradigm in Spanish presents unique challenges to Anglo speakers due to the many differences 
between both languages. 

Learning goals: The broad goal of this lesson study project was to get a better understanding of how 
our students develop their understanding of grammatical concepts in Spanish that do not correlate with 
English, in particular the use of object pronouns. We hoped to come out of the lesson study project with better 
teaching strategies to help students learn in a more effective manner.  
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The specific academic learning goal for the lesson was for students to develop an awareness of the 
object pronoun structure in Spanish and to acquire proficiency in using them correctly in controlled authentic 
situations.  

 
Lesson Design: The lesson involved a progressive set of activities in which students were guided from 

recognition and choral repetition of the structure to the spontaneous use of the object pronouns in 
conversation. Students were first guided by the instructor to identify the verb, subject, direct and indirect 
object in Spanish sentences, and to identify the corresponding object pronouns. In the second step, students 
were asked to answer questions using the object pronouns in their response. The instructor used 
transparencies for these activities, providing answers as needed and asking for choral repetition of the 
answers. In the following step, student pairs were asked to match a set of questions and answers, in which 
object pronouns were used. An oral activity using props followed to trigger students‟ automatic responses 
using object pronouns. Students were paired for the next activity, an information-gap that required them to 
produce meaningful questions and answers using object pronouns. The closing activity integrated vocabulary 
review with spontaneous production of the structure at hand using props. 

Throughout the lesson, observers took detailed notes of students‟ interactions, comments and 
discussions among themselves as they performed the activities. 

 
Major findings about student learning: The main finding of our team was to observe that students 

relied on words that they already knew, rather than on the particular object pronoun structure, to derive 
meaning and complete the tasks. Little attention was paid to the direct and indirect object pronouns; instead, 
they gravitated towards the verb as the main, and often only, cue to the right answer. We learned that for 
students to acquire this complex structure, input has to be extremely controlled so that they have no choice but 
to focus on the object pronouns as their clues. 

We also gathered insight into the importance of students being engaged in all the activities as active 
learners. Adding choral repetition and not providing the students with paper copies of the transparency 
increased student engagement to 100%. 

The third main finding was not unexpected: cooperative work is fundamental for students to acquire 
complex structures in a foreign language. Students are predisposed to rely on each other to ascertain meaning 
and, when offered the opportunity to do so by design, perform the tasks much more accurately and at ease. 
 
 

PART II: THE LESSON 

1 Lesson preparation 

 

Materials needed:  

 Overhead projector, markers, fake food and vegetable props, magnets. 

 Prepare transparency # 1, containing three affirmative sentences and three yes/no questions. Make handout 

copies of that transparency.  

 Prepare transparency # 2, containing the same six sentences used on the first transparency but arranged in 

different order, and all of them in the form of yes/no questions. A copy of that transparency will be posted 

on Desire to Learn (Course Management System used at UW-Milwaukee) after class. 

 Prepare sets of three yellow cards (one set for each pair of Ss), each set containing a question with the verb 

dar, plus sets of four orange cards (one set for each pair of Ss), each set consisting of the three correct 

answers plus one incorrect extra answer. 

 Prepare sets of three yellow cards (one set for each pair of Ss), each set containing a question with the verb 

traer, plus sets of four orange cards (one set for each pair of Ss), each set containing a possible answer for 

the questions on the yellow cards. 

 Prepare two sets of larger cards (in the same colors) with the same questions and answers to be used on the 

board as a review. 

 Prepare vocabulary cards to pair students up: One card containing pictures of the vocabulary studied within 

the unit; one card containing the matching vocabulary word. 



 Prepare handout (Estudiante A), containing the following list of food items, leche, refrescos, zanahorias, 

vitaminas, pan, sopa de pollo. 

 Prepare handout (Estudiante B), containing food pictures with their corresponding names, manzanas, bistec, 

pan, etc. At least three of the items have to be the same as the items in the Estudiante A handout. 

 Ask Ss to read about the topic from their textbook and be prepared for the class. 

 

1 How to teach the lesson 

1. Warm up: (5 minutes) 

Begin by greeting students. Ask general questions to the whole class, recycling previous vocabulary and 

structures. The questions can be answered by volunteers, or by calling on particular students if answers are not 

forthcoming. For example, ¿Alguien hizo ejercicio hoy? ¿Alguien jugó al tenis? ¿Alguien vio el partido de los 

Packers? ¿Alguien almorzó en la cafetería? ¿Quién tomó jugo de naranja hoy? ¿Quién comió ensalada? 

¿Alguien compró barras de proteína? Son muy buenas, dan mucha energía. ¿Alguien hizo la tarea de español? 

¿Quién leyó el libro de español? ¿Quién leyó sobre los pronombres de objeto directo e indirecto? Todos, 

¿verdad? 

2. Classwork: Identification of sentence components (Subject, D.O., I.O.paradigms) (5 minutes) 

 Distribute handout copy of transparency #1 to students for their reference. 

 For each sentence: 

1. First, identify the verb, then the subject, the D.O. and the I.O. in transparency #1. Mark each 

sentence component accordingly in the transparency. Ask students for the answers, but supply them 

when necessary. 

2. Ask students for the D.O. pronoun for each sentence and write it on the transparency. Ask students 

for the pronouns, but supply them when necessary. 

3. In the last three sentences in the transparency (the questions), in addition to supplying the D.O. 

pronoun ask students to answer the questions. Supply the answers when necessary. 

3.  Classwork: D.O & I.O. Pronoun Substitution (5 minutes) 

 Tell students that a copy of transparency #2 will be posted after class on Desire to Learn for their 

reference. 

 Complete the answers to the questions with the appropriate direct and indirect object pronouns. Ask 

students for the answers, but supply them when necessary. 

 Ask students to repeat the answers as a group for some or all of the questions (choral repetition) 

 Remark on position and order of pronouns, and the change to se in the combination le lo/la, etc. 

4. Pair work:  Matching activity (10 minutes) 

 Pair students up and distribute a set of answers and questions to each pair. 

 Ask students to match each question with the corresponding answer. 

 Model the activity. 

 Students perform the activity. 

 Repeat the activity with the second set of questions and answers. 

 Review with the whole class using the big set of questions and answers, placing them on the board with 

magnets. 

5.  Classwork:  Oral production of D.O & I.O. Pronouns (10 minutes) 

Use fruit and vegetable props to ask students questions that require the use of direct and indirect object 

pronouns. Ask the same question to several individual students before moving on to a different direct object 

(prop). After a few practices with the first and second person indirect object pronouns, move to the third person 

by asking all the students for an answer. 

 Ins. : ¿Qué es esto?  Sts.: Es una manzana. 

Ins. : Te doy la manzana...Te la doy...¿Me das la manzana?   

St.: -Sí, te la doy.  (Repeat with a couple of students.) 

 Ins.: ¿Qué es esto?   Sts.: Es un limón.   

Ins.: Te doy el limón...Te lo doy...¿Me das el limón?  

St.: -Sí, te lo doy.   (Repeat with a couple of students.) 



 Ins.: ¿Qué son?  Sts.: Son uvas. 

Ins.: Le doy las uvas a Mateo.  Se las doy a Mateo.  Ahora le doy las uvas a Sarah.   

¿A quién se las doy? 

Sts.: -Se las das a Sarah.  (Repeat with a couple of students.) 

 Ins.: ¿Qué son?  Sts.: Son huevos. 

Ins. : Le doy los huevos a Brian.  --Se los doy a Brian.  

Ahora le doy los huevos a Stacey.  ¿A quién se los doy? 

Sts.: -Se los das a Stacey.   (Repeat with a couple of students.) 

6.  Pairwork:  [Information gap] Questions and answers (10 minutes) 

 Pair students up using vocabulary cards (pictures and matching vocabulary words) 

 Make Ss face each other so they can not see each other’s handout. 

 Distribute handouts (Estudiante A & Estudiante B). 

 Model the two examples to the whole class. 

 Student A asks student B whether he/she has an item. Student B looks at his/her handout and answers 

yes or no. If the answer is affirmative, student A will ask student B to bring the item to him/her, by using 

the corresponding direct and indirect object pronouns. If the answer is negative, student A will ask 

student B to buy the item for him/her, by using the corresponding direct and indirect object pronouns. 

St A: ¿Tienes limones?    St A: ¿Tienes leche? 

St B: Sí los tengo.     St B: No, no la tengo. 

St A: ¿Me los traes?    St A: ¿Me la compras? 

 Follow up: Instructor asks a pair to perform one of the questions for the whole class and follows up with 

a question to the whole class: 

 Ins.:  Devon le compra/trae las manzanas a Julia. ¿A quién se las compra/trae? 

Sts.: Se las compra/trae a Julia. 

 Repeat the process with as many pairs as time allows. 

7.  Wrap up:  More oral practice with the D.O & I.O. Pronouns (5 minutes) 
Distribute food props among the Ss and ask them to exchange the props among each other. Have students take 

turns handing in the prop to one of their classmates and answering the instructor’s question by using the direct 

and indirect object pronouns: 

 Ins.: ¿A quién le das los huevos? 

 St.: Se los doy a Eric 
Encourage Ss to stand up and reach classmates sitting farther away. 

 

* Activity adapted from ¡ARRIBA! (Activity 7-34, page 246.) 
Zayas-Bazán, Eduardo and Susan Bacon.  ¡Arriba! Comunicación y cultura,  5

th
 ed.  Upper Saddle River, NJ:  

Prentice Hall, 2008. 
 
 
Student Learning Goals 

� Students will demonstrate understanding of the nature of the Spanish language through a 
comparison of the pronominal paradigm in Spanish to their own in English. 
 
 Students will acquire the linguistic skills to use the object pronouns correctly in Spanish in 
communicative contexts. 
 
One of the fundamental topics to basic communication in Spanish is the use of object pronouns. 
However, this is one of the most challenging topics for a Spanish instructor to teach. English native 
speakers who study Spanish usually have trouble understanding how the Spanish object pronouns 
work for many reasons: a) In most tenses, Spanish pronouns are placed before the verb whereas in 
English they are placed after the verb. b) In Spanish, the indirect object pronoun always precedes the 
direct object pronoun while in English the indirect object pronoun most often follows the preposition 



„to‟. c) In English, the same pronominal forms for direct and indirect object pronouns are used, but 
Spanish forms are different for the third grammatical person, where agreement in gender and 
number must be taken into consideration. d) In Spanish, the subject (noun or pronoun) is optional but 
in English the subject pronoun is mandatory in most cases. e) In Spanish the verb ending identifies 
the subject while in English this is rarely the case. Students must be aware of all these aspects in order 
to produce a correct sentence.  
 
The broad learning goal of the lesson was for students to develop an awareness and understanding of 
those specific differences between their native language and Spanish by learning to identify the 
sentence components (verb, subject, direct object pronoun and indirect object pronoun) in Spanish.   
 
The more specific learning goal was for students to acquire the ability to accurately use direct and 
indirect object pronouns in Spanish within communicative contexts. The activities were designed to 
encourage communication among students in an incremental way, from very structured and 
controlled activities at the beginning of the lesson to more open-ended and creative activities at the 
end.  
 
How the Lesson is Intended to Work 

Our lesson begins by providing students with comprehensible input that demonstrates the 
characteristics and use of the structures under study. Students are guided to identify sentence 
components and perform choral repetition of the structures. Then, they are prompted to develop 
automatic responses to questions, using the direct and indirect object pronouns. In the final stage, 
students begin to use object pronouns in a more communicative and open-ended way. According to 
Rebecca L. Oxford, “Development of communicative competence requires realistic interaction among 
learners using meaningful, contextualized language” (Oxford 1990: 8). The activities designed for this 
lesson require cooperation among students because they have to work together in pairs or groups 
and share information in order to use the appropriate response. In addition, the interaction between 
students involves communicative situations such as asking for and giving information. 

PART III: THE STUDY 
 
Approach 

The main focus of this study was to determine how English-speaking students acquire the use of direct and 

indirect object pronouns in Spanish. A secondary but related focus was to gain insights into how students 

develop their ability to identify the subject, direct object and indirect object in Spanish. The methodology that 

was used in the lesson incorporated incremental stages of acquisition, from structured input to controlled output, 

and ending with uncontrolled creative output. All of the activities were set within a meaningful context and 

realia was used to make the concepts more tangible to students.  

 

The evidence for this study was based on observations of students during whole class and group activities. 

Three members of the lesson study team observed the first lesson and recorded detailed field notes, while two 

members observed the second lesson. During group activities, each observer focused on two small groups, 

recording the problems, questions and types of errors that students exhibited. Both lessons were also 

videotaped. 
 
Findings 

The group met several times to discuss the class observations and discuss changes that would be made in the 

second lesson to improve student learning. For each activity, we will discuss our findings from the observations 

of the first lesson, the changes that were made in the second lesson based upon our observations, and the 

observations that were made in the second lesson. 

 

Activity 1 



The purpose of the warm-up activity was to recycle vocabulary from previous lessons that students would be 

using in the following activities. The theme of this vocabulary related to sports activities and healthy foods, and 

these topics were thread throughout the entire lesson in order to make the activities more meaningful and 

comprehensible to students.  

 

Activity 2 

In their acquisition of Spanish as a second language, English speakers usually have difficulties in the 

comprehension and production of object pronouns for a number of reasons. To begin with, the subject in 

English is indicated by nouns or pronouns while the subject in Spanish is indicated primarily by the verb 

ending. As a result, English speakers are not accustomed to paying attention to verb endings in order to identify 

the subject. Furthermore, English speakers are accustomed to identifying the first pronoun in the sentence as the 

subject and this creates problems in the comprehension of Spanish, where the indirect object pronoun is often 

the first pronoun found in the sentence. Because of this, students often misinterpret the indirect object as the 

subject, despite the fact that the forms of the subject and object pronouns are different and despite the fact that 

the verb morphology does not match this subject. 

 

The purpose of Activity 2 was to help students overcome these sources of interference in the interpretation of 

subject and object pronouns in Spanish, by providing them with meaningful and controlled input, overtly 

identifying the nouns of the sentence (subject, direct object, indirect object) and presenting the first examples of 

how the direct and indirect object pronouns are used (both their forms and position in the sentence). In the first 

lesson, the instructor presented the nouns in the order that they appeared in the sentence, but the observers 

decided that this practice might actually be reinforcing the tendency to interpret the first noun or pronoun as the 

subject of the sentence. Therefore, in the second lesson the instructor began with the verb, pointing out its 

morphology and asking students to identify the subject based on the verb ending. This technique appeared to be 

more effective in helping students to correctly identify the subject of the sentence. In addition to this change, the 

presentation of the connection between nouns and pronouns was also modified. In the first lesson, students 

identified the direct and indirect objects in all six examples and then the instructor went back and asked students 

which pronoun would be used to replace the direct object nouns. However, observers noted that students were 

only engaged for the first three examples, and that their level of engagement decreased in the last three 

examples. Given that one of the premises of comprehensible input is that learners notice the input, it was very 

important to maintain students’ level of engagement. Therefore, changes were made in the second lesson to 

maintain the students’ level of engagment. First of all, immediately after students identified the functions of the 

nouns in the sentence they were asked which pronouns would be used to replace these nouns. This resulted in a 

more complete description of the role of nouns and pronouns in the sentences. In addition, the examples were 

revised to become progressively more challenging. These changes resulted in an increased level of engagement 

of students in the second lesson. 

 

Activity 3 

The purpose of Activity 3 was to apply the identification of subject, direct object and indirect object (Activity 2) 

to the more meaningful and more challenging context of answering questions, but still within a controlled and 

guided activity. The difficulty level of this activity was higher than the first activity because students had to 

identify the subject and indirect object and then switch them in their answer (Will you give it to me?-Yes, I will 

give it to you.). In order to focus students’ attention on the pronouns and not confuse them with having to 

change the verb ending, the verb was already conjugated in the answer. In addition, the spaces were provided 

for where the pronouns had to be placed so that students did not have to think about the position of the pronouns 

(in relation to the verb). 

 

In the first lesson, the observers noted that the students were not very engaged in trying to respond to the 

questions because they were busy filling out their handouts and also because this activity was much more 

challenging. In order to engage students more and to lessen the pressure on them to produce at this early stage, 

students were not given a handout to complete in lesson 2. Instead, they were told that the sheet would be made 

available to them online, and in class they followed along with the overhead transparency and tried to answer 



each question as a whole group, with the assistance of the instructor. After each answer was provided, students 

participated in choral repetition, repeating the answer after the teacher. These changes increased the engagement 

of students at all levels of ability and provided them with additional comprehensible input.  

 

Activity 4 

The goal of Activity 4 was for students (in pairs) to be able to match up questions with their appropriate answer 

by focusing on the subject, direct object and indirect object of the questions and answers. The questions that 

were developed for the first lesson included a variety of verbs in order to make the activity more authentic and 

meaningful for students. However, during the lesson we observed that students used the verb as the primary 

clue to choosing the correct answer, without paying attention to the use of the pronouns. While this was a very 

effective strategy for guessing meaning, students managed to avoid focusing on the use of pronouns, which was 

the goal of this activity. This was most evident when one student, who had correctly identified the response to 

one of the questions, translated for her partner the question ¿Me traes el menú? incorrectly as *‘Can I bring you 

the menu?’ instead of the correct translation ‘Can you bring me the menu?’ This error demonstrates the 

tendency, mentioned earlier, of learners to identify the first pronoun of the sentence as the subject, even though 

the pronoun me cannot be used as a subject (yo is the first person singular subject pronoun) and the verb ending 

–es indicates that the subject is in the second person singular rather than in the first person singular. We also 

observed that the questions that included the duplicate ‘a + indirect object’ in the question were easier to answer 

by students, probably because the indirect object was more salient in this structure and the indirect object 

pronoun could be ignored. Another problem that was observed in the first lesson was that students did not know 

all of the vocabulary in the questions and answers and this also distracted them from the task of focusing on the 

object pronouns. 

 

In the second lesson, these issues were addressed in several ways. First of all, only two verbs were used, and 

each verb was used in a set of three questions with four possible answers. In this way, students were forced to 

focus on the pronouns and the verb endings in order to select the appropriate answer. Furthermore, the addition 

of an extra answer to each verb set insured that the last question did not have an automatic default answer 

because there were still two choices left. The simplification to only two verbs also decreased the amount of 

vocabulary that students needed to understand, another distraction for students in the first lesson. Finally, the 

changes made in the second lesson resulted in a more balanced activity in which both students in the pair had a 

chance to ask questions and find the answers in round 1 and 2. These changes resulted in a much more effective 

activity. Without the clues and distractions of the first lesson, observers noticed that students now focused most 

on the direct object pronoun as the next most salient feature to help them identify the correct answer (before 

focusing on the indirect object or the verb ending).  

 

Activity 5 

The goal of Activity 5 was to have students begin to develop an automatic response to questions, using direct 

and indirect object pronouns and the form of the verb with the correct personal ending.  This activity increased 

the level of difficulty because students were no longer reading responses or choosing appropriate responses, but 

the activity remained somewhat controlled because the same verb (dar) was used throughout the activity. Props 

(plastic fruits) were used to make the concept of direct object more tangible and to focus on the correct gender 

of the pronoun, and students were the recipients of these objects, making them the indirect objects. 

 

We observed many of the errors that students typically make when trying to answer questions with object 

pronouns, either using the wrong indirect object pronoun or the wrong verb form. For example, in response to 

the question ¿Me la das?, one student responded *Sí, me la doy (keeping the same indirect object pronoun that 

was in the question) instead of Sí, te la doy. In response to the question ¿Quién me las da? several students 

responded without changing the indirect object pronoun (as in the previous example), but some students also 

responded using the incorrect verb ending: *Mateo te las doy, instead of Mateo te las da. However, since the 

instructor asked the same question to several students, it was evident that students were listening to each other’s 

responses and learning from their mistakes. After several examples, students were answering the questions 

without errors and their responses became more automatic and fluid. During the entire activity, students were 



very engaged and active. We also observed an unrelated tendency in this activity: when asked yes/no questions, 

students tended to drop the yes/no at the beginning of their response, possibly because they did not hear this in 

the model. 

 

It should be noted that this was a difficult activity for the instructor to manage, listening to students responses 

while at the same time thinking of more questions that would require the use of different subjects, direct objects 

and indirect objects. In the first lesson, the instructor did not complete the final stage of the activity, in which 

students were supposed to answer questions using indirect object pronouns in the third person (which requires a 

change from the forms le/les to se. In the second lesson, the steps were more clearly outlined in the lesson plan 

and this resulted in a more thorough coverage of all of the uses of object pronouns by students.      

 

Activity 6 

The goal of this information-gap activity was for students to use object pronouns in a meaningful and 

communicative activity. Students were supposed to face each other so that they could not see the information 

that their partner had. Although students were at the point where they seemed able to use object pronouns and 

the correct verb form when asking and answering questions, in the first lesson many of them were distracted by 

the large quantity of vocabulary that they did not know well and this made it difficult to focus on the use of 

pronouns and verb forms. Possibly because of the unfamiliarity of the vocabulary, we observed that students 

had some difficulty identifying the gender of the direct object, and one student used *el instead of the pronoun 

lo. This error reflects the fact that all of the other third person direct object pronouns (la, las, los) have the same 

form as the definite article, except for the masculine singular, and this rule seems to have been overgeneralized 

in this case. We also observed that some students were looking at each other’s sheets rather than sitting face-to-

face and listening to each other’s questions and responses, and when the class went over the activity, some 

students were not very engaged and were busy looking up vocabulary or trying to figure out the answers. 

 

In the second lesson, the amount of vocabulary items was cut in half and the remaining list of items had pictures 

added next to them in order to allow students to focus on the use of pronouns and not be distracted by unknown 

vocabulary words. The instructor also made sure that students were facing each other and not reading each 

other’s sheets. Students were successful in using object pronouns and the correct form of verbs in this activity, 

but we observed one tendency that was not expected. In preparing this activity, we had discussed whether or not 

to include the definite article with the nouns. On the one hand, including the definite article would aid students 

in identifying the gender of the direct object and choosing the correct pronoun, but on the other hand, the 

context of the activity required the use of the noun without the definite article. Although we decided to not 

include the definite articles with the nouns, we observed that many students used the definite article anyway. It 

is possible that the previous activities of the lesson, which used the definite article with the direct object nouns, 

contributed to this overuse, but this misuse was unrelated to the topic of the lesson. 

 

Activity 7 

In the first lesson, the wrap-up activity focused on a vocabulary review rather than pronouns. In the second 

lesson, students continued their practice of object pronouns, using the props that the teacher had used earlier in 

the lesson. Students spontaneously got out of their seats, chose the person to whom they wanted to give the 

object, and described the action without any modeling. This activity was a very effective wrap-up to the lesson 

because students were creating with the structure and even joking around with their classmates. Based on the 

success that students demonstrated with the structure, it occurred to the team that it would have been a natural 

step to begin to use the past tense of the verb when describing to whom the object had been given. This had not 

been an option in the first lesson because the students had not yet been introduced to the preterite when they 

learned the use of object pronouns. However, at the time of the second lesson a new edition of the textbook was 

being used, and this new edition presented the preterite before students learned the use of both object pronouns. 
 
Discussion 

 How the lesson affected or changed student thinking, especially with respect to the lesson's goals 



The incremental activities which provided students with comprehensible input that demonstrated the use of the 

structures under study were very effective as a first step in this lesson. Even though students committed errors 

when they reached the productions stages, they were very engaged and aware of their errors, and many students 

self-corrected their errors.  

 what the lesson reveals about student thinking such as their misconceptions, difficulties, confusion, 

insights, surprising ideas, etc.  

The misconceptions that the lesson revealed were expected. For example, the identification of the first pronoun 

of a sentence as the subject and the lack of attention paid to verb morphology are well-known characteristics of 

the interlanguage of Spanish students. The most revealing insight from the lesson was that the communicative 

strategies that students use to try to understand input can interfere with the goals of an activity to focus on a 

specific form, such as object pronouns.    

 how the lesson was designed and/or studied 

The design of the lesson was very incremental and this seemed to lead to the success of students in beginning to 

acquire a difficult structure in Spanish. The observations of the first lesson were very useful in making the 

second lesson more effective and resulted in improved student learning. In addition, many of the activities were 

done in pairs or groups, and during these cooperative activities students were able to work through the concepts 

and develop an understanding of the structure that was being practiced. 

 the practice of teaching and learning in your field 

Within the teaching of a second language, communicative language teaching is the most accepted method 

today. However, one of the criticisms of this method has been that students develop strong communicative skills 

and strategies, but lack the accuracy expected of more proficient speakers. The focus-on-form method used in 

this lesson helps to address this issue by guiding students to pay attention to specific structures within the 

language. Students are not given a grammar lesson, but instead are exposed to input that reflects the usage of a 

structure and allows students to develop their own sense of rules for the structure.  The activities are still 

communicative and meaningful in nature, but the incremental development from one activity to the next is very 

controlled. One of the questions remaining at the end of our study is whether students, in a less controlled 

activity, would be able to continue using the object pronouns and verb agreement accurately. 
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APPENDIX 



[Transparency #1: Identification of sentence components.] 

Los pronombres de objeto directo e indirecto 

 

Identifica el sujeto (S), el verbo (V), el objeto directo (OD) y 
el objeto indirecto (OI) en las siguientes frases. 
 

1. El entrenador nos da el balón (a nosotros). 

2. Te compro una barra de proteína (a ti). 

3.  Juan os trae los esquís (a vosotros). 

4. ¿Me sirve María jugo de naranja (a mí)? 

5. ¿Me pasas las raquetas (a mí)? 

6. ¿Les piden dinero Uds. a sus padres? 

1 



[Copies of transparency #1 provided to students] 

 
Los pronombres de objeto directo e indirecto  
 

Identifica el sujeto (S), el verbo (V), el objeto directo (OD) y el objeto indirecto (OI) en las 

siguientes frases. 

 

1. El entrenador nos da el balón (a nosotros). 

2. Te compro una barra de proteína (a ti). 

3.  Juan os trae los esquís (a vosotros). 

4. ¿Me sirve María jugo de naranja (a mí)? 

5. ¿Me pasas las raquetas (a mí)? 

6. ¿Les piden dinero Uds. a sus padres? 

 

 
 

 

 

 

Los pronombres de objeto directo e indirecto 

 

Identifica el sujeto (S), el verbo (V), el objeto directo (OD) y el objeto indirecto (OI) en las 

siguientes frases. 

 

1. El entrenador nos da el balón (a nosotros). 

2. Te compro una barra de proteína (a ti). 

3.  Juan os trae los esquís (a vosotros). 

4. ¿Me sirve María jugo de naranja (a mí)? 

5. ¿Me pasas las raquetas (a mí)? 

6. ¿Les piden dinero Uds. a sus padres? 



[Transparency #2: Pronoun Substitution. Posted on Course Management System after class.] 

 

Los pronombres de objeto directo e indirecto 

 

Completa las respuestas con los pronombres de objeto directo e 
indirecto correctos. 
 

1. ¿Te compro una barra de proteína (a ti)? 

--Sí, _______   _______   compras (a mí).  

 

2. ¿Me pasas las raquetas (a mí)? 

--Sí, _______   _______  paso (a ti). 

 

3.  ¿Me sirve María jugo de naranja (a mí)? 

--Sí, María _______   _______  sirve. 

 

4. ¿Os trae Juan los esquís (a vosotros)? 

--Juan siempre _______   _______ trae (a nosotros). 

 

5. ¿Nos da el entrenador el balón (a nosotros)? 

--No, no _______   _______   da (a ustedes). 

 

6. ¿Les piden dinero a sus padres? 

--No, nosotros nunca _______   _______   pedimos. 

2 



[Matching activity materials: Sets 

of questions and answers. 

Big cards for review; small cards 

for students work.] 



A 

 

¿Le da usted  

el balón al 

aficionado? 

 

 



A 

 

 

No, no se lo doy. 

 

 

 



A 

 

¿Te da el 

entrenador la 

barra de proteína? 

 

 



A 

 

 

Sí, me la da 

enseguida. 

 

 



A 

 

 

¿Me das el jugo de 

naranja? 

 

 



A 

 

 

Sí, te lo doy. 

 

 

 



A 

 

 

No, no se lo da 

ahora. 

 

 



B 

 

 

¿Le traes las 

pelotas al árbitro?  

 

 



B 

 

 

Sí, se las traigo. 

 

 

 



B 

 

¿Nos trae el 

entrenador las 

botellas de agua? 

 

 



B 

  

 

Sí, se las trae 

enseguida. 

 

 



B 

 

¿Les traen los 

patines sus padres 

(a ustedes)? 

 

 



B 

 

 

No, no nos los 

traen. 

 

 



B 

 

 

Sí, te los traigo 

ahora. 

 

 



 

A 

 

 

¿Le da usted el balón al 

aficionado? 
 

 

 
 

 
A 

 

 

¿Me das el jugo de 

naranja? 

 

 

 
 

 

  

A 

 

 

¿Te da el entrenador la 

barra de proteína? 

 

 

 
 

 
 



 

A 

 

 

No, no se lo doy. 
 

 
 

 
A 

 

 

Sí, te lo doy. 

 

 

 

 
 

 

  

A 

 

 

Sí, me la da enseguida. 

 

 

 

 

 

 

 
A 

 

 

No, no se lo da ahora. 

 

 

 

 



 

B 

 

 

¿Le traes las pelotas al 

árbitro? 

 

 

 
 

 
B 

 

 

¿Les traen los patines sus 

padres (a ustedes)? 

 

 

 

B 

 

 

¿Nos trae el entrenador 

las botellas de agua? 

 

 

 
 

 
 



 

B 

 

 

Sí, se las traigo. 

  

 

 

 
 

 
B 

 

 

No, no nos los traen. 

 

 

B 

 

 

Sí, se las trae enseguida. 

 

 

 
 

 
B 

 

 

Sí, te los traigo ahora. 

 

 

 

 
 



[Pairwork: Information gap. Distributed to students.] 

Estudiante A  

¿Tienes?  Imagínate que estás muy enfermo/a y tu compañero/a va a traerte unas cosas 

que necesitas.  Pregúntale si tiene las siguientes cosas.  Si las tiene, pregúntale si puede 

traértelas.  Si no las tiene, pregúntale si puede comprártelas.   

Modelo 1      Modelo 2 

Estudiante A:  ¿Tienes manzanas?  Estudiante A:  ¿Tienes naranjas? 

Estudiante B:  Sí, las tengo.   Estudiante B:  No, no las tengo. 

Estudiante A:  ¿Me las traes?   Estudiante A:  ¿Me las compras? 

Estudiante B:  Sí, te las traigo.   Estudiante B:  Sí, te las compro. 

 

1. leche   2.  refrescos  3.  zanahorias 

4. vitaminas   5.  pan   6.  sopa de pollo 

 

 

 

 

Estudiante A  

¿Tienes?  Imagínate que estás muy enfermo/a y tu compañero/a va a traerte unas cosas 

que necesitas.  Pregúntale si tiene las siguientes cosas.  Si las tiene, pregúntale si puede 

traértelas.  Si no las tiene, pregúntale si puede comprártelas.   

Modelo 1      Modelo 2 

Estudiante A:  ¿Tienes manzanas?  Estudiante A:  ¿Tienes naranjas? 

Estudiante B:  Sí, las tengo.   Estudiante B:  No, no las tengo. 

Estudiante A:  ¿Me las traes?   Estudiante A:  ¿Me las compras? 

Estudiante B:  Sí, te las traigo.   Estudiante B:  Sí, te las compro. 

 

1. leche   2.  refrescos  3.  zanahorias 

4. vitaminas   5.  pan   6.  sopa de pollo 

 



Estudiante B 

¿Tienes?  Imagínate que tu compañero/a está muy enfermo/a y quiere saber si le puedes traer algunas 
cosas.  Contesta las preguntas para decidir qué puedes traerle de casa y qué necesitas comprar. 

Modelo 1      Modelo 2 

Estudiante A:  ¿Tienes manzanas?  Estudiante A:  ¿Tienes naranjas? 

Estudiante B:  Sí, las tengo.   Estudiante B:  No, no las tengo. 

Estudiante A:  ¿Me las traes?   Estudiante A:  ¿Me las compras? 

Estudiante B:  Sí, te las traigo.   Estudiante B:  Sí, te las compro. 

En tu cocina, tienes… 

manzanas  bistec   pan  café  

tomates  leche  papas  zanahorias  

sopa de pollo  

 

 

Estudiante B 

¿Tienes?  Imagínate que tu compañero/a está muy enfermo/a y quiere saber si le puedes traer algunas 
cosas.  Contesta las preguntas para decidir qué puedes traerle de casa y qué necesitas comprar. 

Modelo 1      Modelo 2 

Estudiante A:  ¿Tienes manzanas?  Estudiante A:  ¿Tienes naranjas? 

Estudiante B:  Sí, las tengo.   Estudiante B:  No, no las tengo. 

Estudiante A:  ¿Me las traes?   Estudiante A:  ¿Me las compras? 

Estudiante B:  Sí, te las traigo.   Estudiante B:  Sí, te las compro. 

En tu cocina, tienes… 

manzanas  bistec   pan  café  

tomates  leche  papas  zanahorias  

sopa de pollo  



[Samples of observation notes taken by three observers—April 10, 2007] 

 

Observer 1: 

12 students arranged in semicircle 

 

10:00-10:06 Warm-up questions 

 

10:19-10:24 Matching activity 

Ss looked at each other’s cards to match up the Q and A, rather than listening to each other. 

Ss based matching on verbs, not on pronouns. 

One student translated ¨¿Me traes el menú?¨ as ¨Can I bring you the menu?¨… 

 

10:25-10:32  

T: En el cesto tengo una manzana. Devon, tengo la manzana y te doy la manzana. Te la doy. ¿Me la das? 

S1: Me la doy. 

T corrected, repeating: Te la doy. ¿Me la das? 

S1: Te la doy. 

Did same with two other students. Switched to el limón, las uvas, los huevos and repeated. 

T added: ¿Quién me las da? Mateo me las da. 

Didn´t do ¨¿A quién se las doy?¨… 

 

10:32-10:40 Info gap 

Ss side by side-should be facing each other and not looking at each other´s sheets. 

Ss didn’t all look at list of things in kitchen. Said yes or no, not always matching the list. 

They didn´t always use the correct gender of the pronoun on the list (lo, la) 

 

Observer 2: 

#Ss 11+1. 

Ss relaxed, watching and listening to the instructor, a little timid when answering, some looking at 

vocabulary in book… 

 

Paradigms-At first, 2 Ss answer who is the subject. Then more Ss answer and they are busy writing on the 

worksheet. Ss seem very engaged in the activity, they seem comfortable… 

 

Matching-They did not separate each sentence. In one pair, they didn’t know what enseguida 

meant…Going over with boards, many answered out loud but not all of them. 

 

Pairwork-At times they make mistakes with the direct object because they don’t know if it is feminine or 

masculine… 

 

Observer 3: 

10 Ss in class +1. Ss have books open. Warm-up Qs to individual Ss. Good responses… 

 

10:06 Transparency to identify with student handouts. Most Ss writing/reading. Not looking up at 

transparency. Q1-1 S responded… 

 

10:15 Responses with pronouns. Ss. Moderately engaged. All wrote answers. 3 yawners… 

 



10:17 Ss listen and look while T gives directions. One pair looking at book and not engaged in activity. 

One pair exchanged Qs and As and redid. Others matched them up by looking. Not really engaged. 

During review-several Ss still looking at their book. #1 & 2-A few Ss answer the Qs. #3 Most Ss reply. #4 

All Ss reply… 

 

10:25 Many Ss looking for words in their book. 

T modeled with a S, using manzana. S: Me > te la doy. S self-corrected… 

limón S2: Te lo doy (after hesitation)… 

uvas Most Ss: Mateo me..T: ¿me? S: Te las doy. T: ¿doy? S: da… T: ¿Quién me las da? Most Ss: Mateo 

te las da. 

huevos T: ¿Quién me los da? Most Ss got it… 

Didn´t include se las/lo/los/la 

 

10:38 Ss looking up Word in the book instead of searching for pair…Some Ss not very attentive while T 

explains and models. By the time T models with basket, most Ss paying attention. Some Ss translated 

each word, looking in the book. Why? In pairs, Ss completely lost. Some Ss just reading model. A few 

self’correct. Asked partner for gender. Asked T for gender. 

 

10:40 Follow-up: #1 Most Ss paid attention. #2 Most Ss on right side not paying attention. Ss looking up 

words in dictionary. #3 Most Ss paying attention. Most Ss answered. #4 Most Ss replied. #5 All Ss 

replied. 

 

10:45 Choral rep of vocabulary words…Good participation. Most Ss engaged and answering. By 10:48 

some Ss in and out of paying attention.       

 


