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Course 

Description 

Course description from the catalog: This course is designed as an introductory course 

for students who are interested in writing in professional settings. The course will include 

an introduction to various field definitions of professional and technical writing, an 

overview of professional and technical writing history and theory, provide space to study 

key concepts that are currently relevant in the field, and apply these histories and concepts 

to concrete documents that constitute study in the field of professional and technical 

writing. 

 

Description of the course as it relates to this lesson study: Regularly offered in the fall 

and spring, Introduction to Professional and Technical Writing (ENG 335) is an 

introductory course for the Professional and Technical Writing minor and is part of the 

core for the English Writing and Rhetoric Emphasis, the Literature Emphasis, and the 

English Education major. The course cap is 18 students, many of whom have majors other 

than English. This course focuses on theories, histories, and concepts from the field as well 

application and analysis of professional and technical writing documents in different 

genres and modalities. This lesson fits into a unit on ethics and user advocacy, which will 

occur in the middle of the semester. Several course student learning outcomes intersect 

with this lesson, but especially the following: "Understand ethics as a core component to 

professional and technical writing theory and practice" and "Awareness of audience and 

users: to understand needs and expectations, to empathize, to assist, and to plan what needs 

to be done next." 

 

Abstract This lesson study investigates how students in Introduction to Professional and Technical 

Writing (ENG 335) explored the topic of intimate partner violence at UWL and sought to 

empower students as "upstanders," advocating for survivors and, by extension, other 

marginalized identities. After examining existing awareness campaigns, students created 
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prototypes, made recommendations, and provided feedback that can improve campus 

communications related to sexual violence. Preliminary findings indicate that students 1) 

increased rhetorical awareness and sense of advocacy, 2) shifted from an individual 

standpoint to a user perspective, and 3) moved from awareness, to affect/struggle, and to 

advocacy driven by empathy.  

 

PART II: THE LESSON 

Learning 

Goals 

The goals for this lesson are for students to:  

1. Engage in difficult, challenging conversations about social justice issues; 
2. Practice critical rhetoric by negotiating the ethical implications of risk 

communication; 
3. Assess and respond to the complexity of user perspectives, expectations, and 

experiences; 
4. Recognize and appreciate the value of user advocacy 

Prior to the class, students will have already read a trigger warning, read some relevant 

definitions, and have been offered resources for support if needed. The first class session 

contextualizes the lesson in students’ existing knowledge from the course (based on past 

readings, concepts, and so on). Across both class session days, we created an inclusive 

class environment within which students could discuss, analyze, develop ideas, ask 

questions, and give/receive feedback on their work.  

 

Lesson Plan LESSON PREPARATION 

Pre-Lesson Readings 

Students read the following landmark articles immediately prior to the lesson: 

• Katz, S. B. (1992). The Ethic of Expediency: Classical Rhetoric, Technology, 

and the Holocaust. College English, 54, 3, 255-75.  

• Grabill, J. T., & Simmons, W. M. (1998). Toward a critical rhetoric of risk 

communication: Producing citizens and the role of technical communicators. 

Technical Communication Quarterly, 7, 4, 415-441. 

 

Lesson Preparation 

Students read an important notice about the lesson, a list of resources, and some 

helpful definitions. See Appendix A. 

 

Next, they completed the following class preparation tasks: 

 

Review actual Intimate Partner Violence (IPV) awareness campaigns: 

• The Red Flag Campaign  

• Panhellenic Toolkit 

• It's on Us 

 

Take notes on the following questions and bring your notes to class: 

• What risks are these campaigns trying to address? 

• Who are the target audiences for these campaigns? 

• Who else might be affected? 

 

 

SESSION ONE LESSON ACTIVITIES 

Step One: Lesson Overview 

We will focus on  

• How texts mediate knowledge, values, actions in a particular context (Rude) 

http://www.theredflagcampaign.org/campaign/
https://drive.google.com/file/d/1j6PhVqQ3UPDgxeguZ-kCLOfdB81paP6F/view?usp=sharing
https://www.itsonus.org/


• How to recognize and respond to the ethic of expediency (Katz) 

• How to apply a critical rhetoric of risk communication built on user 

perspectives (Grabill & Simmons) 

 

We will practice a “critical rhetoric” of risk communication. 

• “We believe in order to be ethical and nonoppressive, decision making 

processes in risk assessment/communication must consider not only the 

scientific assessment of the risk posed, but also the values, emotions, and 

concerns of all involved parties, with preference given to the input of the less 

powerful (e.g. citizens, particularly those underrepresented)” (Grabill & 

Simmons 371). 

 

Step Two: Informal Writing, Part 1 

You have reviewed these Intimate Partner Violence (IPV) awareness campaigns: 

• The Red Flag Campaign  

• Panhellenic Toolkit 

• It's On Us 

 

Please take out a piece of paper, write your name at the top, and then answer this 

question: 

• What risks are these campaigns trying to address? 

 

Draw a line beneath your response. We will return to this later. 

 

Step Three: Reflection on “Users” 

With a partner or two, discuss 

o Who are the target audiences for these campaigns? 

o Who else might be affected? 

 

List potential audiences on the board. 

 

Step Four: Watch Video on Triggering 

About the video: 

• This video describes triggers in detail and might resonate with somebody who 

has had these experiences. 

 

Video: “How triggers affect rape survivors” by The Independent  

• https://youtu.be/X_uOQRqrER8 

 

Discuss: 

• What questions might this video raise for people who create IPV campaigns? 

 

Step Five: Critique IPV campaigns 

Select either the Red Flag Campaign or the Panhellenic Toolkit. 

• Individually take notes. (You will need to refer to your notes in 

upcoming assignments.) 

• Discuss in groups of three: 

1. How might these campaigns be triggering to survivors? 

2. How do these campaigns frame “agency”--that is, who has 

power or is being asked to take responsibility (and in what 

ways)? 

http://www.theredflagcampaign.org/campaign/
https://drive.google.com/file/d/1j6PhVqQ3UPDgxeguZ-kCLOfdB81paP6F/view?usp=sharing
https://www.itsonus.org/
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• Report out. 

 

Step Six: Informal Writing, Part 2 

Take out your previous informal writing. Beneath the line, answer this question: 

• How have your ideas changed, if at all, about the risks these campaigns 

are trying to address? 

Turn in. 

 

Step Seven: Case Presentation 

Discuss central challenge: 

• How to reduce the risk of intimate partner violence (e.g. through an awareness 

campaign) while at the same time considering the risk of triggering survivors of 

intimate partner violence 

 

Goal: Raise awareness of IPV by engaging audiences and being sensitive to and 

supportive of survivors  

 

Tour UWL’s Sexual Violence Prevention site  

• Click “Resources” for information about the “It’s On Us” campaign 

 

Learn about the It’s On Us campaign that UWL endorses. 

• View Sample PSA video script 

• Download Toolkit 

 

Watch “UWL It’s On Us” Video: 

• https://youtu.be/iEsKVUoqpdU 

 

Step Eight: Informal Writing Assignment 

Take notes on the following and bring to class next time: 

o What questions, needs, concerns, or challenges are you encountering as you 

reflect on these IPV awareness campaigns? 

o How might UWL develop and implement an IPV awareness campaign? What 

are some possible action steps? 

 

SESSION TWO LESSON ACTIVITIES 

Step One: Review the Challenge 

How to reduce the risks of intimate partner violence (e.g. through an awareness 

campaign) while at the same time considering the risks of triggering survivors of 

intimate partner violence 

• Campaign should effectively raise awareness and mediate action. 

• Campaign should effectively engage “users” of the campaign including 

survivors. 

 

Discuss institutional responsibilities: 

• Acknowledge there is a complex problem involving real risks 

• Make a concerted effort to address the problem/risks 

• Maintain a safe environment and a positive public image 

 

Step Two: Form Teams 

Students count off to form teams. 

They work in a shared Google document on the following task: 

https://www.uwlax.edu/violence-prevention/
https://www.itsonus.org/
https://www.itsonus.org/tools/
https://youtu.be/iEsKVUoqpdU


• Getting Started: How might UWL develop and implement an IPV awareness 

campaign? What are some possible action steps? 

 

Step Three: Guest Speaker 

A guest speaker joins class to discuss her experiences as a survivor and survivor 

advocate.  

• Students are invited to ask questions. 

 

Step Four: Individual Reflection 

o In what ways has your understanding of IPV and IPV campaigns changed 

(or stayed the same) after our conversation of survivor perspectives? 

 

Step Five: Team Work 

Students return to their shared Google document: 

• How might we develop the ideas we generated at the beginning of class?  

• As time permits, we will share our work in progress. 

 

Next Steps: Individual Reflection and Case Development 

Individuals complete this reflection: 

• Think back to our last four class sessions. What do you feel you have 

learned or are learning? Please share specific ideas, questions, problems, 

strategies, concepts, and/or skills you feel you are learning. Topics may 

include but are not limited to intimate partner violence, survivor or user 

perspectives, awareness campaigns, professional and technical writing, risk 

communication, and/or ethics. 

 

Teams work on 

• Drafting a memo of recommendations and possible action steps for UWL to 

address these risks, and 

• Creating a shareable draft of a poster, video script/storyboard, event flyer, or an 

equivalent deliverable that could be used as part of an IPV awareness 

campaign. 

 

PART III: THE STUDY 

Approach This lesson study included the following methods for collecting evidence:  
• Observation of four class sessions: two in fall 2018 and two in spring 2019.  
• Three informal writing responses per semester.  
• Formal assignment that included a recommendation memo, campaign prototype, 

and project assessment.  
 

Findings/Disc

ussion 

Our preliminary analysis has identified the following major themes and student learning 

insights:  

 

Rhetorical awareness and advocacy: Students were able to identify target audiences and 

users, user needs/experiences, and ethical considerations relevant to different situations. 

They were also able to advocate for users based on knowledge learned from the different 

class sessions, including the survivor story. Students struggled to identify ways of 

delivering these campaigns without triggering survivors (an impossible goal, the class 

discovered). When trying to generate solutions to the problem of “cutting through the 

noise” with an email “alert” to campus, a student mused, “but isn’t email sort of informal? 

And isn’t it sort of—wouldn’t people see it as a band-aid—not really a solution to the 



problem?”. They also thought that email would be difficult because students receive so 

much email and ignore quite a bit of it.  

Students also discussed the way these campaigns “have presence”—in multiple 

conversations students would think about the “presence” of the campaign (on campus, in 

any given location, in the “mind” of the survivor”: for example, one student felt it would 

be important for other students to feel a welcoming “presence” on campus—a campaign 

that encouraged this—but another student was concerned about the “overwhelming 

presence” of anything too widespread or showy. Rhetorical presence refers to the 

physicality of a text and can be a powerful persuasive technique. There is an awareness of 

these kinds of campaigns as more than just a poster or other campaign material, but as 

having a kind of physical influence on the space around the user. Students talked about 

“presence” increasing or decreasing, being “too much” occasionally. One of the students in 

fall suggested that the person placing a poster should do a 365-degree turn and see what 

the users will see in the immediate physical vicinity of the text.  

This relates to Perelman & Olbrechts-Tyteca's concept of rhetorical presence, where the 

“presence of a fact or an idea is almost a sensory experience rather than a purely rational 

one...presence acts directly on our sensibility.” Rhetorical presence was also observed 

when, during the spring semester class, we included a survivor story and question-and-

answer opportunity. After listening to the survivor’s story and the Q&A session, one 

student group decided that a panel presentation or other personal story event would be 

powerful for their campaign idea. They had previously rejected that idea (prior to the 

survivor story portion of class). Another student, in their March 28, 2019 informal 

response writing, wrote that “…hearing a personal story was VERY moving and makes me 

want to become more involved with this issue on campus”. 

 

Shifting from positionality/standpoint to empathy/connection: At different points 

students were self-aware of their own positionality. The lesson asks students to imagine 

themselves as having the authority to develop and implement IPV campaigns, when led to 

some self-consciousness among some of the students, particularly about the language they 

used and the solutions they proposed. Students worked to tease apart the tensions between 

using “too sterile”, expedient, problem solving language (e.g. return on investment, toolkit; 

one student said: “It sounds like you could fix this problem with a wrench; if it were that 

easy, we wouldn’t need this in the first place”) and the work of being a user advocate.  

 

In addition, other student responses illustrate how they learned empathy through this 

lesson: 

• “Campaigns should let survivors know that they are not alone and help provide 

resources and steps. This makes empathy a vital part of any campaign.” (March 28, 

2019 informal response writing) 
• “IPV campaigns in my eyes have changed because I feel that signs & posters are 

great but I learned and felt more emotion from listening to a survivor today than I 

did from looking at the ones for Tuesday’s class.” (March 28, 2019 informal 

response writing) 
• “I have learned about what a survivor perspective looks like. I do not personally 

know any IPV survivors or rape survivors for that matter, so it was good to hear 

about the daily struggles survivors endure. Going off that, I learned that campaigns 

need to sometimes be more subtle, which is something I had never thought of... 

Overall, this entire case has showed me a new and different perspective of sexual 

violence on college campuses.” (April 9, 2019 informal response writing) 
 



Moving from awareness, to affect/struggle, and finally to advocacy driven by 

empathy: Avoiding expediency for expediency’s sake is a theme in this course. Instead, 

students learn to develop empathy for users instead of rushing to identify a pragmatic 

solution. Students articulated this in their informal writing; one student wrote, “I learned 

how hard it is to do a campaign—sitting with the struggle/difficulty of the situation.” 

During the first semester, students seemed to struggle more with the task of thinking more 

about users and their needs instead of rushing to a software program, choosing a template, 

and designing a document to “solve the problem”. In spring semester, they seemed more 

comfortable revising their initial ideas and developing strategies with user-focused 

rationales. We think the change was due to, at least in part, the inclusion of a survivor 

story.  

 

Students also started to realize that survivors are people with agency who have strengths 

and the ability to manage themselves rather than being fragile, agentless, helpless beings. 

At the beginning of the lesson, students were very careful and wanted to make sure that 

they didn’t trigger survivors with their campaign ideas. However, they began to realize 

(particularly in the spring semester) that avoiding triggering was also going to result in 

less-effective campaigns. Students were able to identify examples of campaigns that were, 

in a way, designed to trigger (the Red Flag campaign) and those that were designed to 

support and build community (UWL’s It’s on Us campaign). In addition, students 

developed a heightened sense of responsibility: “One main way that my understanding of 

IPV has changed is I now see how imperative it is for male student [sic] not necessarily be 

involved in a sense but be vocal. From these campaigns I see that female students have 

really taken it upon themselves to stand together and prevent this. However, I think it is 

time for guys to be proactive and prevent the abusive mindset from continuing to pervade 

in male students. We need to become trustworthy and willing to take a stand when we see 

a potential IPV or sexual harassment situation.” (March 28, 2019 informal response 

writing). 

 

Future revisions to the lesson:  

We plan to develop a teaching tool and heuristic to assist others with implementing this 

lesson and for supporting students from awareness to advocacy. In addition, this we want 

to revise the following aspects of the lesson:  

• Consider combining the survivor story with an empathy exercise.  
• Structure the rough draft feedback note taking more. Require one student from each 

group to take notes tracking the class’s feedback and then assign each group a 

revision memo/plan after that class session. This will assist the students with doing 

more purposeful and strategic revision.  
• Think through the value of “silence” in this lesson to assist with developing 

empathy and thinking through the situation.  
• Develop an empathy map activity designed specifically for this lesson.  
• Find a way to include survivor stories in a sustainable and ethical manner (to repeat 

each semester).   
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APPENDIX 

Lesson 

Materials 

 

APPENDIX A: Case #1: Preparation 

 

This page contains an important notice about this case, a list of resources, and 

some helpful definitions. 

  

PLEASE NOTE 

Over the next few classes we will be discussing material that makes overt visual 

and textual references to sexual and intimate partner violence, including sexual 

assault. Separately and then together, we will review three IPV (intimate partner 

violence) awareness campaigns, some of which depict sexual aggression and 

violence as imminent threats. We recognize that this material may be upsetting to 

you, and some of you may experience strong or triggering feelings when asked to 

review it. For this reason, we have given you the opportunity to self-select which 

of these materials you feel most comfortable reviewing before class, and we want 

to make clear that we don’t expect you to look at anything that makes you feel 

uncomfortable or unsafe. We have also given careful thought to the materials we 

will look at together in class, and while we cannot fully anticipate how these 

might make you feel, we are available and willing to explain our choice of the 

materials we will review together as a group.  

 

We are here for you and can be flexible if you find you are unable to participate in 

these class sessions. However, we would like to remind you that we are 

mandatory reporters, and, as per the statement on the syllabus, and are “obligated 

to disclose any detailed or specific information we receive about such incidents 

involving a member of this campus, regardless of whether the incident takes place 

on campus or off.” If you find yourself triggered or upset by this material and 

would like to talk to someone about it, we want to let you know that there are 

confidential resources available on campus, and we have listed their names and 

contact information below. We care about your well-being and recognize that this 

course material and assignment could lend itself to disclosure, but you should not 

share any details of an incident with us until you have discussed your options with 

a confidential reporter.  

  

RESOURCES 

Confidential Resources on Campus 

• Ingrid Peterson, Office of Violence Prevention: ipeterson@uwlax.edu  / 

(608) 785-5126  

• Will Vanroosenbeek, Pride Center: wvanroosenbeek@uwlax.edu  / (608) 

785-8887  

• Kate Ebert, Wellness Coordinator: kebert@uwlax.edu   / (608) 785-8977  

• Abbi Clauss, Research & Resource Center for Campus Climate: 

aclauss@uwlax.edu  / (608) 785-5095  

• Antoiwana Williams, Director of Multicultural Student Services: 

awilliams@uwlax.edu  / (608) 785-8225  

• Joel Luedke, Athletic Trainer: jluedke@uwlax.edu  / (608) 785-6542  

 

 



Local Crisis Line (anonymous):  

• New Horizons: (608) 791-2600 or toll free: 1-888-231-0066  

• RAINN National Sexual Assault Crisis Hotline (anonymous):  

• Toll free: 1-800-656-HOPE or online via confidential chat: 

online.rainn.org  

  

HELPFUL DEFINITIONS 

• Intimate Partner Violence (IPV): Intimate partner violence is violence or 

aggression that occurs in a close relationship. The term “intimate partner” 

includes current and former spouses and serious or casual dating partners. 

IPV encompasses four types of behaviors: physical violence (i.e., 

scratching, pushing, shoving, choking, slapping, hitting); sexual violence 

(i.e., rape or unwanted sexual contact); stalking (i.e., repeated, unwanted 

emails or texts, spying, or following victim from a distance); and 

psychological aggression (i.e., name-calling, limiting access to 

transportation, threats of physical or sexual violence). Source: CDC 2017: 

https://www.cdc.gov/violenceprevention/intimatepartnerviolence/definitio

ns.html (Links to an external site.)Links to an external site.  

• Sexual violence: Sexual violence includes both penetrative and non-

penetrative acts as well as non-contact forms. It occurs when a perpetrator 

commits sexual acts without a victim’s consent, or when a victim is unable 

either to consent (e.g., due to age, illness, alcohol or drug consumption) or 

refuse (e.g. due to physical violence or threats). Rape specifically denotes 

non-consensual penetrative sex. Source: CDC 2014: 

https://www.cdc.gov/violenceprevention/pdf/sv_surveillance_definitionsl-

2009-a.pdf (Links to an external site.)Links to an external site.  

• PTSD (Post-Traumatic Stress Disorder): PTSD is an intense physical and 

emotional response to thoughts and reminders of a traumatic event that last 

for many months or years after the event. The symptoms of PTSD fall into 

three broad types: re-living (i.e., flashbacks, nightmares, feelings of guilt 

or extreme fear), avoidance (i.e., staying away from activities or places 

related to the trauma and detaching from others), and increased arousal 

(i.e., being overly alert or easily startled, difficulty sleeping). (Source: 

CDC [undated]: 

https://www.cdc.gov/masstrauma/factsheets/public/coping.pdf   

It is worth knowing that victims of IPV or sexual violence (SV) often 

manifest PTSD differently. They are more likely to pull into themselves 

and shut down than act out, and are more likely to take their feelings out 

on themselves or become a danger to themselves than to inform or hurt 

others. It is not always evident, therefore, when a victim of IPV/SV is 

experiencing a post-traumatic episode. Withdrawal from loved ones and 

self-destructive behavior are the most common symptoms experienced by 

women who suffer from PTSD.  90% of adult rape victims identify as 

female, and 94% of female victims experience some form of PTSD. 

(Source: RAINN: https://www.rainn.org/statistics/victims-sexual-

violence)    

• Trigger: A trigger is a person, place, smell, or anything that reminds a 

trauma victim of their trauma. A person who experiences a trigger may 

experience the trauma as if it were happening all over again. Triggers can 

be very personal, but common ones include: seeing images or videos, 

hearing specific words or phrases, visiting places associated with the 



experience. Victims of sexual assault may also be triggered by physical 

intimacy. Those who suffer from PTSD may feel powerless to avoid the 

strong emotions and reaction elicited by a trigger. (Adapted from "PTSD 

Triggers After Sexual Assault,” Brookhaven Retreat Blog: 

https://www.brookhavenretreat.com/cms/blog-22/item/3008-sexual-

assault-ptsd-triggers   

• Rape culture: In a culture where sexual violence is normalized, triggers 

become systemic and ubiquitous. Emilie Buchwald defines rape culture as 

“a complex set of beliefs that encourage male sexual aggression and 

supports violence against women. It is a society where violence is seen as 

sexy and sexuality as violent. In a rape culture, women perceive a 

continuum of threatened violence that ranges from sexual remarks to 

sexual touching to rape itself. A rape culture condones physical and 

emotional terrorism against women as the norm... In a rape culture, both 

men and women assume that sexual violence is a fact of life, inevitable... 

However, much of what we accept as inevitable is in fact the expression of 

values and attitudes that can change.” (From Transforming a Rape 

Culture, 1993).  

  

QUESTIONS OR CONCERNS? 

Please contact any of us if you have any questions or concerns: 

• Bryan Kopp, bkopp@uwlax.edu 

• Kate Parker, kparker@uwlax.edu 

• Lindsay Steiner, lsteiner@uwlax.edu 

Thank you! 

 

APPENDIX B: Slides 

1. Slides: Session 1 | Session 2 

 

APPENDIX C: Assignment Guidelines 

• Case Development Guidelines 

 

Study 

Materials 

APPENDIX D: Samples of Student Work 

The following presentation contains examples of student work as well as more information 

about this lesson study.  

• Building Sexual Assault Awareness and Advocacy into the Professional and 

Technical Writing Curriculum (UWL Social Justice Week 2019) 

 

Dissemination We presented our preliminary findings as part of UWL’s Social Justice Week 2019 (see 

above). In addition, we plan to disseminate the results of our study by: 
• Presenting a poster or workshop at the UWL Annual Conference on Teaching and 

Learning 
• Proposing a presentation to the Association of Teachers of Technical Writing 

(March 2020) 
• Submitting an article for publication in either a technical communication journal or 

a SOTL journal 
 

 

https://docs.google.com/presentation/d/e/2PACX-1vRn1mtg8PFmlgEFQtQYUVsSB9IxWuN2et2oBoIZv1j8TMFiPvJzLHfjEfgBn7avKVw8tGGxyF8YMrSS/pub?start=false&loop=false&delayms=3000
https://docs.google.com/presentation/d/e/2PACX-1vQkBPPj5hg62Y-l1FC7nXD-xjgkywRJrMW9whb_yePzuBhT1bQWYWwBBrYrjjs6vm-VagdZHX8L59-F/pub?start=false&loop=false&delayms=3000
https://docs.google.com/document/d/e/2PACX-1vQ4XA9eC2mUPTIVpVpVlBERr3gnwj3s-X_mfanaadT8GmfO0F02SCZt3YY7C8vqI8YrKWCLPyCqsdNz/pub
https://docs.google.com/presentation/d/e/2PACX-1vSailXasg5IypVCKWFHZJFDhVM8chE9d-7tfkG4jz2oggh69BnXjWfI5QiB1dCa1bbfa3ItT7HvIrBz/pub?start=false&loop=false&delayms=3000
https://docs.google.com/presentation/d/e/2PACX-1vSailXasg5IypVCKWFHZJFDhVM8chE9d-7tfkG4jz2oggh69BnXjWfI5QiB1dCa1bbfa3ItT7HvIrBz/pub?start=false&loop=false&delayms=3000

